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INTRODUCTION 


Jesse 
CARLETON COLLEGE, NORTHFIELD, MINNESOTA 


HIS the first Economics 

Number published 

issue contains arti- 
eles authorities various phases 
Economics. The authors were se- 
lected for their competence spe- 
field and were requested 
treat the topics that were assigned 
them. author considers this spe- 
cial number praiseworthy undertak- 
ing and gladly shares with the readers 
article that reflects 
wide and successful experience. 


Professor Wolfe presents economics, 
not merely body factual knowl- 
edge, but purposive science” 
changing society, and emphasizes 
the importance value-judgments 
ethico-economic issues—what John 
Clark terms “ethonomics.” 


Dr. Watts reveals some the pre- 
conceptions that students bring the 
hurdles for the teacher 
economics the game “teaching 
the young idea.” 

Born Germany and trained 
German schools, Gertrude Heuer gives 
first-hand account the indoctrin- 
ation that attempted under the pres- 
ent Hitler regime. 


Professor Joshi, noted Indian schol- 
ar, draws vivid picture economic 
conditions India that contrasts 
sharply with the economic picture 
our own country. 
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Dr. Carlson does more than merely 
suggest reference material teachers 
opportunity see the texts per- 
spective. 

Professor Robinson stresses the im- 
portance the economic factor that 
involved any program educa- 
tion that has for its aim the promo- 
tion peace. 

Dr. Dorothy Lampen Thomson and 
Miss Margaret Thomson offer some 
practical suggestions for the teaching 
economics the high school level. 

excellent technique stimulating 
interest among students current 
economic questions. 

Mr. Knoble close enough his 
own college training have genuine 
enthusiasm for the modern trend 
economics not only the 
high school but the grade school 
well. 

That economies should form the bed- 
rock training for those who aspire 
career business attested both 
business executive, Mr. Reed, and 
market analyst, Dr. Brown. 

Professor Clark puts his finger 
the two important economic aspects 
the teaching profession. Education 
may effective handmaid dis- 
tribution well important pro- 
ductive agent increasing the social 
dividend. 
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ECONOMICS DYNAMIC SOCIETY 


PROFESSOR ECONOMICS, OHIO STATE UNIVERSITY 


CONOMICS” was originally 

the art household manage- 

analogy and expansion became the 
art—or the philosophy—of city-state 
management, and thence national 
management. This was literally po- 
litical economy, though the term did 
not come into general use until the 
beginning the nineteenth century. 
Political economy, economics, has 
been variously defined the science 
wealth, the art getting living, 
the science value, and soon. None 
these definitions really defines. But, 
whatever its definitions, economics, 
all its many phases and changing em- 
phases, always fundamentally con- 
with economy. 

Economy the efficient use 
scarce means secure given desired 
result. measured the 
ratio the resources used the re- 
sult obtained. Efficiency dependent 
the instrumentalities available and 
the policies adopted their utiliza- 
tion. instrumentalities eco- 
sources, labor, power all kinds, cap- 
ital goods, organization, technological 
knowledge and aptitudes, and morale. 
The policies economic production 
include the plans the engineer, gov- 
ernment action which facilitates pro- 
ductive organization, and 
nique business far this tech- 
nique not directed mere acqui- 
sition. 

Distinction between production and 
acquisition fundamentally essential 


which takes for its basic 
the general social welfare, although 
the distinction one which the 
textbooks give scant attention. the 
extent that social welfare—which 
neither more nor less than the welfare 
the individuals who compose 
ciety—is dependent the 
economic management, obvious 
that the aim political economy 
must the organization the entire 
economic processes and rela- 
tions such way will maximize 
the social income “national divi- 
dend” and insure its distribution not 
only equitably but economically. The 
economical distribution 
means the same thing the econom- 
ical use resources. means 
ing the income where will the 
most good terms conditions and 
opportunities which make life worth 
living. Sustained effort accomplish 
far possible these two purposes 
will constitute genuine econ- 
omy, the service which political 
economy will not the only ageney 
but one the chief agencies. 

production without some incentive, 
that the incentive which can 
tation sharing the product, and 
that conversely where there nothing 
produced there can nothing 
quire. These self-evident propositions 
should not blind us, however, the 
fact that individuals, social groups, 
and even whole nations may actu- 
ated somewhat unscrupulously the 
acquisitive motive without correspond- 
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ing sense duty produce and pay 
the equivalent what they get. 

political economy purposive 
science, the objective which some 
jdeal social welfare, follows that 
economics dynamic society 
largely trouble-shooting art. For 
the obstacles economic efficiency are 
not found technology. They 
inhere the social relations which 
social inheritance and social lag 
technology has function best 
may. The function political ecom- 
omy remove the institutional 
impediments the full functioning 
the technology production. 

Consequently must include pol- 
icies which have import 
not only the techniques the engineer 
and the producing business man and 
the pragmatic efforts government 
aid production, but the policy 
business restriction output main- 
tain monopoly prices, similar policies 
the part special groups la- 
bor, the log-rolling corporation-con- 
trolled legislators for the enhance- 
ment acquisitive business interests, 
many the under-cover ways and 
motives diplomacy, and finally the 
direct action robber nations. For 
will good blink the fact 
that civilization has not only produced 
the conditions order—at least some 
the time—in which production can 
flourish, but that has also tremen- 
dously increased the range oppor- 
tunity for predation, 
that our actual world 
unholy combination productive and 
predatory activities. 

is, should be, body 
organized thought and research con- 
cerning the influences which the 
one hand make economic system 
the production, distribu- 


tion and consumption income, and 
the other those which block such 
efficiency. Economics, descrip- 
tive and analytical, but also pur- 
posive science, thus more less 
systematized attempt measure the 
efficiency which the economic sys- 
tem 

Obviously, when want know 
how machine economic system 
works want know both how, and 
how well, works toward the fulfill- 
ment the purpose for which 
exists. makes some difference, 
therefore, what regard the ulti- 
mate purpose function the sys- 
tem. cannot think the purpose 
wholly acquisitive, because soci- 
ety could persist more than brief 
time without production. have 
conclude that the fundamental fune- 
vide continuous and large 
income consumption goods and ser- 
vices its resources and its institu- 
tions permit. This does not all 
mean that can ignore the acquisi- 
tive aspect economy, aspect 
which implicit all theories 
value and distribution, and which 
must given due consideration, not 
only from motives order and justice 
but reason the reaction distri- 
that the fears which have been 
widely expressed recent years that 
the demands labor, the increasing 
burden taxes, and the impact the 
policies the New Deal 
the security profits may perma- 
nently impair the business man’s in- 
centive produce. Similar fear has 
been expressed the WPA and the 
relief program—that the incentive 
productive labor being undermined. 
Whether share these fears not, 


i 
3 
q q 
f 
4 


324 EDUCATION FOR FEBRUARY, 1939 


they indicate recognition the fact 
that society cannot permanently 
prosperous without continuous pro- 
duction, and that the incentive pro- 
duction expectation sharing 
the product. 

There are thus two fundamental 
problems economics which take 
great significance period rapid 
and emphatic social change. One 
problem how unstable world 
production can kept going. 
lary this the second problem, how 
when the old and traditionally ac- 
cepted standards distribution are 
challenged, the necessary incentives 
production can provided. These 
two problems are inseparable, for 
there plenty evidence, even 
relative static societies, that the ac- 
quisitive motive, either individuals 
social groups, may become 
hypertrophied and little regardful 
the general interest that defi- 
nitely one the greatest obstacles 
the production wealth and welfare. 

useless think that shall 
ever get rid acquisitive interests 
their conflicts. The pragmatic 
task government, law, and public 
opinion keep these selfish inter- 
ests (the term not necessarily oppro- 
brious) within such bounds that they 
will not too seriously interfere with 
the main business the economic sys- 
tem, which produce abundantly 
the material basis the general wel- 
fare. 

Happily, there are indications that 
spite of, perhaps because of, the 
trying and dangerous maladjustments 
period epochal dynamic change 
such that are now going through, 
the general public and the more in- 
telligent leaders public sentiment 
are becoming more vividly alive the 


desirability curbing these 
interests and their conflicts. There 
some evidence, other words, that 
most persons, except those too inti- 
mately associated with thoughtless and 
intransigent vested interests, want 
orderly economy which will efficient 
the service the 
without destroying the common lib 
erty. 

how efficiently inefficiently our 
economic system serves the general 
welfare, more specifically how well 
operates for the maintenance and 
the elevation the general standard 
living, obvious that need 
standard which, roughly least, 
possible measure anything without 
standard, and cannot judge the 
efficiency economic system with- 
out logical ideal system fune- 
tioning perfectly the production 
wealth—or rather income, and 
the last analysis consumption goods 
and services. Theoretical economists 
have long since formulated the ideal 
the principle “least means,” prin- 
ciple which implicit the concept 
economy itself. The principle 
tem whole when every resouree 
alloeated and used the pro 
ductive process that would not con- 
tribute larger product were 
used differently somewhere else. 
librium,” which happy but unfor- 
tunately hypothetical state the income 
produced the resources available, 
under the established 
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limitations, the maximum attain- 
able. 

The institutional limitations are 
means overlooked their im- 

rtance minimized. The production 
wealth not only technological 
process which man, according 
his knowledge and aptitudes, utilizes 
the forces and materials nature; 
also—and, the present unstable 
state society, more significantly— 
social process, which vast array 
complexly interrelated specialized 
human groups the extent 
permitted their conflicting acquisi- 
tive urges. The economic system 
economic order just the degree, 
and more, that these conflicting 
interests are held control law, 
administration, opinion, 
and those habits and attitudes which 
used called moral character. The 
controls are all the last analysis 
institutional—in Commons’ terms, 
havior.” rapidly changing soci- 
ety they undergo rapid change, new 
situations, new conflicts, and new 
issues arise. 

When, the present era, funda- 
mental conflict ideals what 
the aim social, political and eco- 
nomic organization should 
arisen, the old institutions are sure 
either torn away some kind 
the evolutionary and pro- 
cess compromise and adaptation. 
This the society” 
which find ourselves this gener- 
ation. The battle between democratic 
liberalism the one side and either 
fascism communism the other 
fundamentally battle ideal 
ends. Fascism makes the state, which 


men who have seized power, the 
end; communism theoretically regards 
the individual end but practice 
subordinates the individual the 
tatorship small and self-chosen 
governing group; democracy becomes 
more and more conscious the fact 
that either humanly logically speak- 
ing the individual the only possible 
end, and the democratic state—a com- 
munity free individuals—is rightly 
regarded the only ultimate instru- 
mentality sovereignty which 
trustworthy for the interests the 
whole people. Between these three 
systems sentiment there irre- 
pressible conflict for the right and 
power change the institutions which 
control the life the people. 
Whatever the end they set up, fascism 
and communism both completly 
fice individual liberty the central- 
ized state and its authoritarian eco- 
planning. They thus sacrifice 
what every true democrat feels 
vital human value. now know 
from long experience that the classical 
economists’ idea that complete liberty 
private initiative and enterprise 
would insure both justice 
and near approach ideal 
efficiency was widely error. Every- 
one now recognizes that the laisser- 
faire ideal the relation the state 
business now dead the dodo. 
There are all shades opinion 
what compromises should made be- 
tween liberty and material efficiency, 
but are beginning realize that 
liberty itself important de- 
gree dependent the stability and 
efficiency the economic system. 
And there growing conviction that 
great and complicated economy cannot 
maintain continuity productive 
without amount gov- 
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ernmental (in practice administra- 
tive) control which prior 1933 few 
people this country would have 
dreamed necessary desirable, 
even thinkable. 

The institutional changes necessary 
are inevitably the direction 
“economic planning,” and, they are 
prove effective, they must di- 
rected organizing our economy 
that resources will freed that 
they can continuously utilized 
technically efficient productive pro- 
cess unhampered the power pri- 
vate vested interests which put the 
maintenance their own differential 
advantage above the development 
the general welfare. Only can 
move toward decent standard liv- 
ing for all classes and all parts the 
country and toward the general diffu- 
sion the greatly increased oppor- 
tunities for civilized living which are 
unquestionably within our technolog- 
ical capacity and reach can but 
rational enough, tolerant enough, 
and public spirited enough curb 
private financial power without im- 
pairing the motives essential pro- 
ductive activity. Whether these changes 
institutions, controls, and attitudes 
can accomplished society which 
will succeed retaining, however 
modified form, the outline 
ism, only time will tell. But there 
mistaking the signs that the 
American people are not present 
mood lightly sacrifice their per- 
sonal liberties the problematical 
economic efficiency either fascism 
communism. 

Most professional economists are 
necessarily concerned with the instru- 
mentalities, the machinery, and the 
organization the processes pro- 
duction, exchange, and distribution. 


These are problems the fundamep. 
tal operative life, 
technique the organization 
productive resources, and the 
proper policies adopted with 
gard such highly technical 
monetary supply and credit 
such social matters the proper 
tions between capital and labor. Being 
concerned primarily with the 
mentalities, most economists not 
evince much tendency give thought 
the fundamental social 
which should determine what are 
proper economic policies. For highly 
specialized experts are like the rest 
us. Their social attitudes and their 
value-judgments the ends which 
our economic machinery supposed 
serve are not, like their judgments 
instrumentalities, rational; they 
are feeling and sentiment, and they 
are derived from the general spirit 
the times, from class associations, and 
from what Thurman Arnold folk- 
lore. 

Concern about the technical 
lems economic instrumentalities 
vitally necessary, doubt 
witness the dependence 
stability and efficiency the proper 
functioning money and 
but the fact remains that real under- 
standing instrumental means 
tainable only when these means are 
constantly related the ends they are 
serve. These ends are human ends. 
They are the content and motif 
human life itself. They therefore lie 
the realm sentiment, will, aspira- 
tion, short, human val- 
ues. They are but limited degree 
amenable “scientific” analysis. They 
just are, and there conflict among 
them, between individuals between 
classes, there solution except the 
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pragmatic compromise which rests 
tolerance, forbearance, 
ness,” and the breadth human sym- 
pathy. 
the art the efficient 
use scarce resources cannot di- 
from these human meanings. 
One leg the tripod 
factual knowledge; another analyt- 
ical understanding the ideal equili- 
brum full utilization; the third 
the conscious consideration the 
human ends values which the 
economic system contributes. This 
consideration too commonly rele- 
gated the economist the “imprac- 
tical” subject-matter philosophy, 
ethics, and aesthetics, with which, un- 
fortunately, few economists have more 
than bowing acquaintance. Most 
experts, being unduly im- 
pressed with the “objectivity” quan- 
titative science, are wary anything 
that may lead them into open expres- 
long they insist this self-decep- 
tive attitude, the 
continue hypostatize means into 
ends, they will refrain from investi- 
gating the economic content human 
welfare, they will, they are consis- 
tent, keep silent the vital issues 
which now have faced the 
seeming conflict between democracy 
and technical efficiency, 
“seience” will mechanical and with- 
out interest the average man. 
today has become polit- 
ical economy primarily because under 
the old inadequate controls the 
system has come uncomfortably 
close complete collapse, and because 
the desperate situation required he- 
roic break with the habits and the 
“folklore” the past. Social plan- 


ning economic functions and activ- 
ities has become necessary whether 
get out the great depression 
which started 1930 and, possible, 
prevent repetition the tragedy 
the past decade. Beyond that 
necessary meet the increased de- 
mands democracy, for whether 
like not the people large (at 
least America) have finally become 
aware our great potential produc- 
tive capacity and they will demand 
standard living accord with that 
capacity. The task political econ- 
omy for many reasons immensely 
more difficult today than has ever 
been before. Economic control not 
simple engineering matter. 
the far more difficult task harmon- 
izing and compromising conflicting 
human wills. This task compli- 
cated the deep-seated and far-reach- 
ing dynamic changes which have dis- 
turbed the traditional patterns so- 
cial relations. becomes increasingly 
evident, perhaps, that piecemeal, hap- 
hazard, and sporadic planning will not 
accomplish the security, the stability, 
and the efficiency which shall more 
and more expect the economic 
system. 

view the fact that increased 
control bound decrease liberty 
certain directions and substitute 
expert governmental administration 
for some the traditional processes 
political democracy, and also for 
some the corporate management 
and banker control (which less 
“regimentation” from being called 
“free enterprise”), economics 
science and political economy 
art now take this age 
moral significance which can hardly 
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importance that economists and every- 
body else thought the broader 
meaning economics, which, 
have seen, both trouble-shooting 
and science. 

And certainly, either 
education has anything with 
life, economics, wherever enters the 
educational process which the pur- 
pose introduce boys and girls, 
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young men and young women, the 
problems and issues and significances 
the complex society out into which 
they must sooner later (job 
thing vastly more, more difficult and 
more important than body 
edge and doctrines the technical 
instrumentalities production, mar- 
keting, and finance. 


SOME HURDLES FOR THE ECONOMICS TEACHER 


ASSOCIATE PROFESSOR ECONOMICS, CARLETON COLLEGE 


EACHERS economics have 

one teaching difficulty not often 

met today teachers natural 
science. That the set preconcep- 
tions and prejudices brought the 
classroom the average student. 
Protectionist sentiments, 
ward certain occupations, monetary 
theories, quack remedies for our eco- 
nomic ills, and personal family ex- 
periences make the mind the mod- 
ern student anything but clean slate 
for the teacher 
author. 

far these preconceptions 
lead greater interest and more ani- 
mated they are, course, 
the teacher. But they 
often much further and close the 
mind the student wide areas 
knowledge. such cases they form 
serious teaching obstacles. 

(1) Foremost among such teaching 
difficulties economics the fact that 
the student often looks problems 
from the individual point view, 
whereas the economist considers them 
from the standpoint group welfare. 
Johnny’s father, for example, may 
complaining decline the price 


butter caused recent butter im- 
ports from neighboring country. 
harder then convince Johnny 
the advantages foreign trade. 

the eyes the economist John- 
ny’s protectionist views are exam- 
ple what logicians call the “fallaey 
composition.” Something affirmed 
concerning the whole which holds true 
only one more its parts when 
taken separately. Foreign trade may 
injure certain competing 
lines, but does not follow that 
results net loss for the community 
whole. Similarly, inventions 
not necessarily total unem- 
ployment reduce total wages, even 
though they some cases cause 
may gain restricting output. But 
the more widely the restriction 
ticed, the more reduces purchasing 
power and prosperity. 

Most prejudices arise 
from this fallacy composition. 
Employers are sometimes guilty 
underpaying their workers. Therefore, 
capital considered agent ex- 
ploitation, and all profits theft from 
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the workers. Merchants, speculators, 
brokers, and bankers are sometimes 
guilty fraud, market-rigging, 
gambling. Therefore all commercial 
and financial workers are apt 
condemned useless parasites. 

(2) The economist’s point view 
differs from that the average lay- 
man beginning student also with 
respect the time factor. Because 
economists think more terms 
national problems and policies, they 
adopt long-range point view. 
National problems usually are old 
develop slowly compared with in- 
dividual problems. National policies 
take more time frame and apply. 
nation can afford wait much 
longer than the individual for results. 
For this reason economists are apt 
find their theories and 
jected individuals political 
parties, who insist quick results. 
Inflationary money and 
for example, are usually more 
popular among laymen than among 
economists. For the temporary stim- 
ulus which they produce apt 
followed painful reaction. 

(3) Another common type 
popular economics that the 
“false cause.” Because two things hap- 
pen together, one falsely assumed 
the cause the other. Certain theo- 
ries business depressions are exam- 
ples this fallacy. Stocks unsold 
goods increase the early stages 
depression. Therefore, many people 
conclude that overproduction has been 
the cause the depression. Or, be- 
cause competition among 
comes more keen while competition 
among buyers seems fall off, the 
cause depressions said ex- 
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cessive competition for markets. Sav- 
ings and investments (or economic 
inequality) may have been increasing 
just prior the beginning the de- 
pression. Therefore, these factors are 
seized upon major causes depres- 
sion. 

The fallacy the false cause also 
evident the exaggerated faith the 
average student the economies 
large-scale methods. Certain large 
firms are remarkably profitable and 
efficient, and their success widely 
advertised. Unprofitable firms remain 
small shrink before they disappear. 
Therefore, appears casual observ- 
ers that large size always makes for 
efficiency. fact, course, effici- 
ency results from successful combi- 
nation and balance among many fac- 
tors and cause much result 
large size. 

(4) The fallacy “begging the 
question” often found economics 
elsewhere. Certain property insti- 
tutions economic inequality, for 
example, are defended “natural,” 
“right,” “necessary,” “best,” “in- 
Thus these adjectives are 
used fallaciously assume the very 
thing proved. 


(5) Finally, among common eco- 
nomic fallacies are those arising from 
the intrusion the mechanical, 
technological, point view into eco- 
nomics. Technology views things from 
the point view their mechanical 
nature, that from the engineer’s 
standpoint. Economics, the other 
hand, looks the world from the 
standpoint one aspect human 
psychology—the economic motive. 

From the technological point 
view, for example, production consists 


inflationary policies meant expansion money and credit for unproductive purposes, 
that is, for purposes which not create the ability repay the obligations incurred. 
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merely those mechanical operations 
involved the direct application 
physical force commodities—man- 
ual labor and the operation machin- 
ery. Speculation, merchandising, and 
finance, which deal with choices and 
values, therefore seem largely en- 


tirely “unproductive.” According 
this point view, capital (man-made 
instruments production) not ac- 
cumulated thrift; produced 
labor. Time preference merely 
myth concocted justify unjust 
deduction interest from the prod- 
uct labor. Money and credit are 
clever tricks the capitalist class for 
controlling and muleting the produc- 
ers. Engineers, foremen, and plant 
managers, asserted, effect what 
little exists modern 
industry. Investors and entrepreneurs 
are best useless parasites. 

This technological point view 
runs connecting thread through 
most the modern utopian schemes 
for economic reorganization, from 
Bellamy’s Looking Backward 
Wells’ The Shape Things Come. 
especially evident technocracy, 
and behind much the demand for 
“planned production.” all these 
assumed that economic produc- 
tion can reduced routine man- 
aged engineers using the criteria 
and standards their various engi- 
neering specialties. Our present price 
system and accounting procedure, 
based consumer and producer pref- 
erences, charged, not secure 
maximum efficiency. Tech- 
nical experts can better determine eco- 
efficiency the ratios costs 
physical forces and material things. 
Under such regime, argued, the 
processes production and distribu- 
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tion can carried with something 
approaching military precision. 

The this technological 
point view lies the failure 
appreciate the complex and 
character human psychol- 
ogy and social organization. The 
man mind has not been and probably 
never will described controlled 
the exact terms engineering for- 


mulae. The same true social 
stitutions. For that reason men 


not effectively organized and con- 
trolled like machines. Individual free- 
dom choice and voluntary enter- 
prise must continue play very 
large part human progress 
continue. 

Therefore progressive 
ous must have devices for re- 
cording popular desires choices: 
money and prices. There must also 
outlet for initiative respond- 
ing those choices 
those desires: “business enterprise,” 
including investment, finance, and 
marketing. with these institu- 
tions arising out 
choices that concerned. 

The operations these institutions 
will seem capricious and 
one who attempts interpret them 
terms physics and mechanics. But 
the physical and mechanical realm 
would equally hard interpret 
control terms economic forces 
and laws. Similarly, attempts or- 
ganize and manage economic life with 
the methods and standards the en- 
gineer are likely meet with bet- 
ter success than attempts 
and control inanimate machines along 
the lines economic institutions. 

True, may ignore and disregard 
economie laws and forces, just 
may disregard the laws hygiene 


physics. But that does not suspend 
the laws nullify the action the 


forces. 


Many teachers economics, how- 
ever, profess little concerned 
about the opinions their 
students the effects economic 
study upon those opinions. They con- 
tend that the primary aim the eco- 
nomics teacher should teach stu- 
dents “think,” not impart any 
body scientific knowledge. Not 
what conclusions students reach, they 
say, but whether the students learn 
“think for themselves” the impor- 
tant consideration. Teaching effect- 
est” shown the students, that is, 
the amount and heat the controversy 
aroused. 

practice the independent “think- 
seems consist attitude gen- 
eral skepticism, especially towards the 
older professional authorities. 
shown the student’s ability list 
qualifications and objections eco- 
principles and theories rather 
than any understanding appre- 
ciation the principles themselves. 
Too often means undue conceit 
the student’s own wisdom and scorn 
for conformity. 

Now, course, every teacher likes 
see his students interested, asking 
questions and presenting objections 
controversial topics. But geography 
teacher would worried could 
not his students that the 
earth round rather than flat. Ad- 
ministrators would not judge geog- 
raphy teacher’s effectiveness the 
volume and heat student argument 
this other points geography. 
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teacher biology feels justified 
insisting that his students know cer- 
tain facts and principles even though 
his science far from being exact 
free controversy. 

Why should different attitude ap- 
ply toward the teaching and study 
economics 

Some may argue that certain teach- 
ers’ agnosticism concerning the status 
economics science merely re- 
flects the disagreements and uncertain- 
ties among economists general. The 
question often asked, “How can 
respect any economist’s statement 
when economists cannot agree among 
themselves 

Certainly the extent and range 
controversy economics very great 
one accepts “economist” anyone 
who cares claim the label. The field 
economics has had legal protec- 
tion from invasion quacks and 
charlatans have the fields law 
and medicine. Consequently any crank 
can establish himself “econo- 
mist” writing book lecturing 
the subject. lawyer, engineer, 
poultry expert whose economic 
theories please administration 
ians may become government “econ- 
omist” “economic adviser.” Any 
minister social worker may become 
economist getting appoint- 
ment economics teacher some 
one our hundreds small, hard- 
pressed colleges. high schools the 
recent increase demand for econom- 
ics making teachers out 
many who have never had course 
economics and never read text- 
book the subject until called upon 
teach it. the Towns- 
end Plan, the $30-every-Thursday 
racket, and the perennial socialist 
movement, have all developed their 
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own “economists” and “experts” from 
out-of-work retired salesmen, engi- 
neers, and bookkeepers. Professional 
economists should perhaps flattered 
this eagerness don the econo- 
mist’s mantle. But does complicate 
the problem for the layman seeking 
authoritative explanation statement. 

The vice “scholasticism” among 
professional economists themselves, 
moreover, has added the confusion 
economics. The vice scholasti- 
cism scholarship for the sake 
scholarship. studying, writing, 
and teaching display one’s learning 
his fellow scholars—his discoveries 
and his knowledge all the refine- 
ments—to the neglect his moral 
duty make the results his work 
readily available and useable for his 
fellowmen. means criticising and 
the work one’s col- 
leagues merely enhance one’s own 
prestige. means quibbling over 
terms and emphasizing qualifications 
and objections the point obscur- 
ing the main principle. means rep- 
resenting mere restatement old theo- 
ries and changes emphasis scien- 
revolutions. 

Again, fear unpopularity and 
undue fear making 
mistakes, may make economist hes- 
itate commit himself when asked 
opinion. may therefore take 
refuge the excuse that “opinions 
differ,” qualify his statement 
that the layman completely befud- 
dled left free interpret the state- 
ment any way wishes. 

spite all the disagreement, 
and quibbling, however, 
there substantial core facts and 
principles which the great major- 
ity the specialists economics are 
agreed. This shown the work 
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the Committee Economie 
cord. Under the leadership Pro 
fessor Willford King, New York 
University, 140 representative 
mists throughout the United 
States have for several years been go- 
ing over the fundamentals econom- 


ics step step work out generally 
acceptable principles and forms 
statement. Every phrase and sentence 
subjected close and the 
average rate acceptance for the final 
statements has been well over per 


Out the work this commit- 
tee developing surprisingly im- 
pressive body clear-cut 

The extent agreement among 
economists also indicated the 
large number college teachers using 
the same textbooks and the simi- 
larities between the leading textbooks. 
One text was used 1937-1938 
267 colleges and universities. Several 
others were used 100 each. 
And among the leading works the dif- 
ferences seem lie chiefly methods 
presentation, definitions terms, 
and refinements statement rather 
than underlying principles. 

Now there this body 
cepted scientific principles, then the 
teacher economics has the respon- 
sibility mastering and presenting 
the student honestly and fairly. 
evasive, skeptical attitude the 
part the teacher will reflected 
the attitude the student. will 
leave the student with contempt for 
the subject, excessive conceit his 
own wisdom, with the hopeless feel- 
ing that understanding and solu- 
tion problems impos- 
that much less able codperate 
the solution our economic problems. 
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For must wait until every citi- 
zen thinks through for himself all the 
problems facing modern civ- 
jlization, our progress will indeed 
slow. Ability discriminate between 
the expert and the quack necessary 
for self-government, but respect for 
competent authority part the 
humility and teachability necessary 
for 

This respect for authority should 
not confused with blind faith 
“where the weight the evidence 
lies” “what the probabilities are.” 
provides basis for understanding 
and for action without closing the 
mind new opinions and new evi- 
dence. nation permitting free 
expression economic theories such 
respect for and ability recognize 
expert opinion necessary chan- 
nel communication between the 


specialist and the layman. For when 
one opinion seems just good any 
other, only chaos inaction can 
result. 

The average student 
should acquire some grasp technical 
terms and leading principles, that 
can meet the specialist least part 
way when they try communicate. 
should given training the 
long-range, group-welfare point 
view. can learn appreciate the 
importance and role self-interest 
human affairs, not necessarily 
innate “natural” trait, but adap- 
can gain some understanding the 
workings self-interest business. 
Finally, the respect for authority 
necessary for good “followership” 
value which the student should ac- 
quire and which the authority should 
seek earn. 
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all economics per- 


aps the most dependent upon 

the political milieu which 
finds itself. This particularly true 
Germany today, since the present 
German educational system 
state controlled and centralized, and 
thus immediately reflects any changes 
policy the part the govern- 
ment all schools throughout the 
country. 


Economics was not formally taught 
the secondary schools pre-war 
Germany. Except for the “progres- 
sive schools” only few “Lyceen” and 
“Real-Schulen” offered courses tech- 


nical business subjects, and these were 
for the most part optional. However, 
the subject economics was not alto- 
gether neglected the secondary 
schools. Generally speaking, the in- 
direct teaching method was adopted, 
that is, the stressing the economic 
aspects science, geography, history, 
ete. Thus, when subject, such 
“Tron,” was discussed, not only its 
chemical and physical properties were 
considered, but also its sig- 
its function the world 
market, its value, and the methods 
marketing it. 


Furthermore, contrast the 
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American system, great importance 
was here attached educational in- 
spection tours. Wherever possible, in- 
struction included organized visits 
iron mines, foundries, and other in- 
dustrial establishments. After such 
visit the student wrote report 
his observations. Not many economic 
data were required, but since these 
data had always practical bearing and 
were acquired through personal expe- 
rience, they were likely remem- 
bered. The visits, course, depended 
largely the practical possibilities 
the given local areas: children 
the Lower-Rhine district made visits 
the foundries; children Silesia 
coal mines; and children big cit- 
ies, such Berlin, warehouses 
the stock-exchange. The frequency 
these visits depended the 
eration the institutions visited and 
the attitude the principals 
the schools. some schools the teach- 
ers made the decision; others the 
principals ordered the classes make 
these study-tours lieu the cus- 
tomary monthly (ex- 

Upon first consideration 
understand how the influence 
the national socialist regime could 
make itself felt subject infor- 
mally presented economics the 
secondary schools. There were 
secondary-school textbooks that could 
rewritten reinterpreted—there 
was not even formal plan studies 
that could changed controlled. 
And yet was important for national 
socialism (gleichschal- 
ten) this informal teaching econom- 
the ideas youth and achieving 
the demanded “uniformity spirit 
the totalitarian For must 
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remembered that the period which 
German youth spend the secondary 
schools longer than that spent either 
tutions learning, and that this 
ondary period perhaps the most im- 
pressionable. 

other subjects the curriculum, 
changes were effected immediately, 
Everything was not taught with the 
idea making the 
national socialists. Beck 
“Hochschule fiir Politik” (pp. 
said: “All education today must 
political education, order safe- 
guard the life the community and 
therewith the life the individual. 
And all learning must satisfy the un- 
qualified aim education: 
ate with the political function the 
state.” 

early the beginning 1933 
new textbooks appeared almost 
every subject. History 
formed into the legend the “Third 
Reich,” biology into “Rassenkunde” 
(science race), and recently even 
German mathematics” has been 
established. word, everything 
had rewritten and reinterpreted 
the light the new aim “to train 
bodies, characters and minds young 
Germans that they will fitted 
later life fill commanding posi- 
tions our political, cultural, and 
economic national life” (quoted from 
the decree March 27, 1935, con- 
cerning “selection students for the 
higher institutions 

New volumes are continually being 
produced, but since the task 
interpretation difficult and mani- 
fold one, the work can progress but 
slowly; consequently official opinion 
doubt great many issues. 
This uncertainty 


q 


ECONOMIC TRAINING GERMAN YOUTH 335 


marked field that did not offici- 
ally exist the curriculum and yet 
formed intrinsic and very import- 
ant part the training youth. 
sure, institutions where econom- 
ies was formally taught, univer- 
sities and business colleges, the 
lem could dealt with the same 
manner other subjects. sec- 
ondary schools, however, the proced- 
ure was too vague and therefore ap- 
peared especially difficult change. 
solution this problem was pro- 
posed such utterances those 
Dr. Fridrich von Gottl-Ottilienfeld, 
Professor Economics the Univer- 
sity Berlin, book published 
1934, entitled “Die des 
nationalékonomischen 
deutsche Aufgabe” (The Purification 
Thought—a German 
Task). the third paragraph the 
book the author informs that “In 
the verdant spring time Greek phi- 
losophy simple every-day life was un- 
derstood This healthy 
among the German 
(household economists the Prussian 
State) the eighteenth century, but 
German economics was overpowered 
the suffocating fog English busi- 
ness economics.” goes ridi- 
cule “theories value with 
their chaos innumerable definitions 
value” and hails “more mature 
science that lends con- 
vinced political action its scientific 
orientation.” The task national 
socialism “to re-discover simple 
every-day life and defeat 
the foreign theoretical 
minologies.” Beyond that, coherent 
doctrine the national so- 
cialist party has never been estab- 
lished. Its only new principle having 
socio-economic significance, was that 


which states: political action comes 
first, and science has supply learned 
opinion support afterwards. 

With this principle basis, 
became easy even the 
ondary schools. There was need 
for elaborate retraining second- 
ary school educators economics was 
nothing but “simple every-day life.” 
sure, few national socialist 
economic doctrines had learned, 
such as: 


“Volkswirtschaft ist Dienst Volke 
fiir die und Wohlfahrt der Na- 
tion.” (Economics service the 
people for the greatness and welfare 
the nation.) (Secretary State Feder.) 

“Adel von Blut und Boden.” (Nobil- 
ity blood and soil.) (Minister Ag- 
riculture Darré.) 

“Gemeinnutz vor Eigennutz.” (Com- 
mon benefit before private benefit.) 
(Point the official party program.) 

“Brechung der 
(Breaking the bond interest slavery.) 
(Secretary State Feder), 

for the remainder retraining 
encourage what national 
called “action,” and stimulate what 
called “our own national productive 


forces” (Feder). 


Because the development eco- 
nomic scarcity under the regime 
national socialism, was found that 
youth who had not actively entered 
the process production 
could “preventing waste.” 
Therefore, the secondary school teacher 
who was best able induce the pupils 
collect waste paper, tin-foils, cherry 
pits, and old iron, or, who could make 
the children campaign for the “Win- 
ter-Hilfe” (winter-relief), collect 
money for their political organizations, 
became the “best” teacher econom- 
ics. word, economics became the 
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art teaching youth economize 
the interest the national socialist 
state. great many secondary 
schools teachers and pupils organized 
themselves into groups for “economic” 
discussions, during which the children 
would relate stories from their own 
experiences. They would tell how 
their mothers reorganized the house- 
keeping order save fat, milk and 
other materials that had become scarce 
since Germany’s attempt self-suffic- 
iency. Strict party-discipline the 
national 
tions prevented any possibility for dis- 
satisfaction with this new type 
activity, and kept the teachers “enthu- 
over the constant “economic 
competitions” (Wettbewerb) their 
classes. The competitions were organ- 
ized the youth organizations be- 
tween different schools different 
classes, mostly for raising funds for 
political purposes, with perhaps 
honorable mention the local papers 
reward for the winning group. 

Study tours industrial establish- 
ments part the economic train- 
ing were continued—the instructions 
given only changed the light 
the new order. Topics such as, 
Can Help Prevent Waste,” 
“Right and Duty Work,” “The 
Honor Work,’ “No One Shall 
Hunger; One Shall Freeze,” were 
assigned for themes almost every 
age-group secondary schools. 

large and important schools some 
teachers were forced participate 
special training course the 
schule fiir Politik” Berlin. Others 
were told faculty meetings which 
stand take issues economic 
character. For instance, the govern- 
ment had decided that the consump- 
tion fish instead meat should 
encouraged, since fish were plenti- 


ful German waters and 
was scarce country that wanted 
effort was spared impress upon the 
child the realization this 
necessity. Teachers art 
structed pupils make posters which 
proclaimed the eating fish 
means remaining slender 
Fisch, Dann bleibt ihr schlank, 
sund, und geography teach- 
ers talked about “fish German 
and biologists stressed the im- 
portance iodine fish for the 
man body. This multiform indoctrin- 
ation must certainly produce 
though they are not always 
able exact figures. 

The economic training during the 
secondary school years forms the basis 
for the final stage education boys 
who leave for the 
(Labor Camp) the age eighteen. 
this time the economic doctrines 
national socialism have been stressed 
many different forms and over 
such long periods time that attempts 
can made the essential 
part the national socialist 
training. the Law National 
Labor Service June 26, 1935, half 
year labor service was made obli- 
gatory for all boys between the ages 
eighteen and twenty-five. The fune- 
tion the Labor-Service train 
the German youths become useful 
members the so-called 
Front,” help solve the immediate 
unemployment problem removing 
major part the eligible workers 
from the employment market, and 
perform generally useful tasks, such 
soil amelioration, road building, 
which again would increase Ger- 
man military strength case war. 
these objectives are attained, 
economic training must 
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tial part the education offered dur- 
ing the months compulsory labor 
Therefore, attendance one 
national socialist economics 
daily was made obligatory most 
the labor camps. 

Much the same picture presented 
the Women’s Labor Service, mem- 
bership which became compulsory 
toward the end 1936. There are 
rural and settlement camps for girls, 
who usually choose the type camp 
they prefer. Economic training here 
also great importance, when 
considered that women are the buy- 
ers large percentage all con- 
sumption goods. The Labor Camps 
offer ideal opportunities instruct the 
young girl what patriot should 
should not buy. The 
official newspaper 
the national socialist party—of 
January 22, 1936, writes concerning 
the girls labor camps: “Every un- 
necessary waste the household, just 
exactly idleness economic life 

nity German values and property.” 
The idea that since Germany’s re- 
sources are limited, “the proper sys- 
our economic training women al- 
ways stresses standard living 
adapted the modest conditions pre- 
vailing.” (News Brief, Vol. No. 
19, Oct. 1934, pp. 10-11.) Training 
German youth national socialist 
economics further achieved through 
great number youth- 
organizations under the leadership 
the (headed 
Baldur von Schirach). Most 
these innumerable organizations offer 
regular lectures some phase the 
regime which attendance com- 
pulsory (Pflichtabend). The “Beam- 


ten-Kalender, 1937,” year-book is- 
sued the Reichs Union Civil 
Servants and approved the national 
socialist party, says about these educa- 
tional activities the youth-organi- 
zations: “What would the use 
teaching these millions boys and 
girls (economic) history if, the 
end, they would fail understand 
what going their own day? 
essential that they should 
thoroughly familiar with the life 
the Fiihrer, the development the 
National Socialist Party, and the 
great demands that spring from the 
national socialist ideal blood and 

How different the aims this new 
type economic training are from 
the American principles can best 
gleaned from the following quotation 
from Hitler’s “Mein Kampf” (p. 
“The racial state must build its 
entire educational work the first in- 
stance not the pumping empty 
knowledge, but the development 
healthy bodies. Only the second 
place comes the training mental 
faculties and only last, scientific 
schooling.” Dr. Bernhard Rust, Min- 
ister Science, Education, and Na- 
tional Culture, stated the 550th 
anniversary festival Heidelberg 
(New York Times, “The 
new science entirely different from 
the idea knowledge that found its 
value unchecked effort teach 
the The teaching 
and all other subjects only used 
serve the larger ends: assist the 
totalitarian State carefully select- 
ing facts that help support fixed 
convictions and defend the precon- 
ceived argument national socialist 
“Weltanschauung.” 


Rowan Robinson “International Vol. XVII, No. 233 ff., March- 
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year 1929 seems everywhere 

regarded marking the 

nomic depression. The economic sit- 
uation India, all other lands, 
did not escape the full effects that 
depression. Like China, India 
pends agriculture the extent 
nearly three-quarters the popula- 
tion. The general fall agricultural 
prices hit the Indian peasant farmer 
very hard. Whereas 1928-29 the 
value agricultural crops was about 
1034 crores* rupees, 1933-34 
was only 473 crores. The purchasing 
power the cultivator fell disas- 
trously. great deal the mort- 
gaged land became the property 
money-lenders, making impossible not 
only the repayment loans but even 
the interest charges. 

According Dr. Harold Mann, 
Bombay, there are two features char- 
acteristic India from agricul- 
tural point view. The first the 
fact that all over India, agriculture, 
with the exception the plantation 
industries tea, coffee, rubber, 
peasant industry, independently 
conducted small holders with their 
own hands and large extent with 
their own labor supply for the exploi- 
tation the land. There are parallels 
found Western Europe and 
China, but the predominance peas- 


ant holdings marks the rural life 
India being entirely different from 
that modern England the United 
States America. The peasantry 
India forms about 73% the total 
population, and cultivates about 296 
million acres land. This 
vation very small scale, with the 
crudest implements and minimum 
machinery, capital and labor. The 
tea, coffee, and rubber plantations 
cover nearly million acres and 
resent large scale cultivation. These 
are mostly owned British planters, 
They are further complicated man- 
ufacturing processes and waiting for 
several years for return 
Apart from these planting industries, 
agriculture estate scale, con- 
ducted with hired labor has hardly 
developed any part British India. 

The second feature rural life 
the tenure the land and the 
tion the people self-governing, 
self-contained villages. The Govern- 
ment assumes that the land belongs 
the State and placed the hands 
subsidiary owners who hold sub 
ject the payment the land tax 
the Government. There per 
manent settlement taxation prov- 
inces like Bengal where the 
ment fixed forever. other parts 
fresh assessments are made inter 
vals twenty thirty years, 


the preparation this article the author has borrowed heavily from the writings 
Dr. Vera Anstey, Sir Ernest Cassel, Lecturer the London School 
and Ahmad, the National Indian Congress Movement, Economic Problems 
since the new constitution went into effect April 1937. 


One crore equal million; one lakh, 100 thousand. 
one shilling six pence the present rate exchange, about cents 


currency. 


Therefore, one lakh rupees equal £7,500, and one crore £750,000. The English pound 


roughly five dollars 
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ing the fertility lack fertility 
the soil. 

The average quality the soil In- 
dia can fairly compared with the 
best the United States. With 
cient water supply 
modes cultivation great many 
tracts land are capable produc- 
ing just good those found 
the richest areas the United 
States. 

uncertain rainfall involves more 
danger the peasant farmer than 
rainfall. With the introduction 
irrigation into the driest portions 
the country, this uncertainty has 
been reduced minimum, and with 
the availability water the desert has 
often “blossomed the 
gation the precarious parts In- 
dia has within recent years been de- 
veloped grand scale, but the 
conception constructing irrigation 
canals for increasing the productivity 
the soil very ancient India. 
many parts the country irriga- 
tion has practically revolutionized 
agriculture. Only 18% this 
vable land has irrigation facilities. 

The primary production agricul- 
tural land food for 350 millions 
people. large part this produc- 
tion consists rice and wheat. Eight 
per cent the rice production and 
fourteen per cent the wheat were 
exported from the country 1924 
and 1925, reaching total over 
million tons. addition rice and 
wheat there group millets pecu- 
liar India which enter into the 
daily food millions villagers and 
most which are grown poor land. 

The importance the agricultural 
India the world market 
does not depend food grains but 
those which are grown for export and 


sale. These include cotton, jute (of 
which India has the world’s 
oly), oil seeds various kinds which 
figure largely export trade, dyes 
like indigo peculiar India, sugar 
cane and tobacco (both which are 
for local consumption), and the crops 
tea, rubber, and coffee which not 
exported foreign markets. 


The cotton crop India stands next 
that the United States quan- 
tity and furnishes nearly six million 
bales the world’s supply. Nearly 
seventeen million acres are given 
cotton cultivation, out which three 
millions are irrigated. Then, the 
native Indian states, there are six mil- 
lion more acres cotton. The Indian 
cotton short staple and rough, but 
suited for coarse spinning and weav- 
ing. However, there has been grad- 
ual improvement the quality from 
year year. The jute crop requires 
heavy rainfall and rotates with rice. 
The river valleys northeastern India 
supply the necessary physical condi- 
tions which have given India the mo- 
nopoly the production jute 
the world. Along with the world’s 
supply jute and large portion 
India also furnishes large 
quantities oil seeds, and the fact 
that the export oil seeds and oil 
cakes was valued 120 million dollars 
1925 and 1926 indicates its inter- 
national importance. 

The very fact that large part 
the Indian population consists veg- 
etarians implies that the demand for 
animals for food very limited. 
the bullock rather than the horse 
which used agriculture, and 
the breeding horses limited 
racing and transportation purposes. 
This now being further affected 
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the introduction the Ford car. 
Animal husbandry aims supply cat- 
tle for labor the fields and for milk 
and sheep and goats for wool and hides 
and only very small extent for 
meat. 

The capital possessed the peasant 
farmer, apart from his land, re- 
duced toa minimum. There defi- 
nite lack well developed agricul- 
tural banking system. the 
element uncertainty due pre- 
carious climate. Then there are crude 
methods work, primitive imple- 
ments, failure use fertilizers, due 
want cash money. not 
true, says Dr. Mann, that the peasant 
farmers India are conservative 
refuse change method when 
the advantage change clear. 
matter fact, readiness adopt 
new methods already there, pro- 
vided the superiority these proved 
practical way carrying the con- 
viction advantage which will war- 
rant the borrowing capital high 
interest. has been definitely proved 
over and over again that attempts 
the wholesale adoption western 
methods Indian agriculture have 
generally failed. The adaptation 
new implements actual physical and 
conditions essential for any 
change for the Within recent 
years definite advances have been made 
least along three lines: first, pro- 
duction and extension types 
crops bringing larger returns than 
those actually secondly, 
implements are rapidly being modified 
suit actual physical conditions; and 
thirdly, the use artificial fertilizers 
spreading, particularly irrigated 
lands. 


India shares with China the concep- 


EDUCATION FOR FEBRUARY, 1939 


tion that the ruling King 
sible for the creation the time 
spirit. Failure which might 
due acts nature were regarded 
the result the King’s misdeeds, 
and political revolutions have 
resulted changes dynasty. The 
Sanskrit word for famine Indig 
durbhiksha, indicating state 
dulge the desire divide one’s 
portion with others. 

The traditional land tax 
old times amounted 
the land production, which 
pares rather unfavorably 
times, when many cases the land 
tax represents per cent the pro 
duction. The agriculturist fully real- 
izes the matter the 
physical which his prosper 
ity depends, and this accounts for his 
continued low standard living. The 
impotence man and the omnipotence 
the nature are equally 
and India, and the Indian 
turist who depends the annual rain- 
fall for his harvest becomes gambler 
rain although not gambler 
profession. 

Famines rule put back the 
clock agricultural progress. 
ing the fourteen years which 
nated the outbreak the World 
War, with the exception 1907, there 
was comparative freedom from the 
worst phases famine conditions. 
Accumulated experiences dealing 
with famine relief developed 
nique for the reduction mortality 
due starvation. During these four- 
teen years there was steady 
sion the area under cultivation, 
most which was devoted the 
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ing food grains, largely due the 
the population. 

regards industrial crops, there 
was steady growth the cultiva- 
tion oil seeds and cotton, both 
which are essentially export crops. 
true that great deal the 
cotton being increasingly used 
the local textile industry the Indian 
cities. There has been steady increase 
cotton export Japan and steady 
decline the cotton export 
shire. Experiments are being con- 
stantly made improve the quality 
cotton, but must remembered 
that cotton cannot grown all 
parts India. the case jute 
the province Bengal has the com- 
plete monopoly this field. Not 
enough sugar-cane grown India 
supply the demand for sugar; indi- 
and opium represent crops that are 
the decline. 

increasing amount scientific 
research being carried out India 
improve the quality wheat the 
one hand and the quality cotton 
the other. The question preventing 
rust and destruction insects during 
the storage wheat has led the 
consideration introducing the grain 
elevator system India. Similar re- 
search being carried the study 
different varieties rice and also 
the ground-nut (peanut) suitable 
for foreign market. 


The essential problem Indian ag- 
the poverty the peasant 
which seriously stands the way 
agricultural progress. Chronic indebt- 
edness, largely due the necessity 
securing sufficient cash money meet 
the land assessment the Government 
and also the payment interest the 
money-lender, has largely contributed 


this poverty. credit just 
much lack water tends af- 
fect agricultural economy. the 
peasant has been rescued some ex- 
tent some parts the country 
from the eccentricities the annual 
rainfall through the introduction 
irrigation canals, the need 
ducing organized credit order 
rescue him from the exorbitant inter- 
est rates the money-lender has long 
been realized. careful study the 
credit societies Europe 
has been made the investigation 
this problem. 


The small size the holdings has 
often been regarded responsible for 
the indebtedness because 
the size the average holding In- 
itably employ all the labor the 
tivator’s family. make matters 
worse, many parts the country 
there alternative for the mem- 
bers the family except agricultural 
labor which generally poorly paid 
and the total profits from this culti- 
vation are inadequate support the 
peasant and his family. The Hindu 
law inheritance provides for 
equal division the property the 
father among all his sons. This leads 
unfortunate tendencies towards 
fragmentation. 


The rapid growth population 
made imperative for the surplus 
village dwellers find other 
tions, not the village then the 
nearest city. Various remedies have 
been suggested deal with this prob- 
lem, such increase the area un- 
der cultivation, the growth city in- 
dustries the farming family 
lands through hired labor most 
the members the family find oceu- 
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pations city life. Where the land 
indefinitely subjected subdivi- 
sion, economically tends become 
unprofitable that both rents and 
prices become higher than elsewhere. 

Turning from the village and the 
agriculturalist the city and its in- 
dustries, must remembered that 
before India felt the full effects 
the industrial revolution coming from 
the west, urban industry was mainly 
the matter handicrafts produc- 
ing fine textiles other luxury arti- 
cles for the wealthy. was well- 
organized industry backed such 
guilds were found the 
Middle Ages Europe and which 
India helped encourage specializa- 
tion definite economic strata so- 
ciety. This urban industry India 
well China, acquired world- 
wide reputation. The high quality 
its artistic products has never been 
questioned and certainly has never 
been paralleled the products 
modern machinery. While appealing 
the aesthetic sense civilized man, 
Frenchman, when saw the Indian 
section the Great Exhibition 
1851 London said, “The Indians 
are the French the Orient their 
industrial genius.” all these, the 
cotton industry was foremost al- 
most every province India. 

the end the 19th century, the 
hand-made products cotton, silk 
and wool had already become mem- 
ory the past. addition the 
textiles there were the artisan classes 
working metals like brass, copper, 
ete. And there were the workers 


stone carving, enamel jewelry with 
elaborate division labor. Every im- 
portant city had its full complement 
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different handicrafts. The 
the city looked after the welfare 
the workers and the quality the 
work. The disappearance the old 
royal courts, the establishment 
alien government with influx 
machine manufactured articles 
could sold much cheaper than the 
hand-made ones, and the competition 
more highly developed forms jp. 
dustry these contributed 
the gradual decline, almost the 
point extinction, the old handi- 
the cities. The 
Princes today have also been pro 
foundly influenced foreign meth- 
ods industry and have generally 
not been very favorable the contin- 
the old handicrafts. The 
ment weakened the power the 
guilds which had effectively regulated 
the trade and quality the materials 
used the handicrafts. Westen 
competition based the principles 
mass production with the help 
modern machinery produced 
situation where the old handi- 
erafts could not continue 


The political and rela- 
tions between Great Britain and In- 
dia since the days Robert Clive and 
Warren Hastings have studied 
all their aspects order under 
stand the entire economic situation 
India the present time. This 
ation indicates India’s economic back- 
wardness, her lack adequate adjust- 
ment the exigencies modern life, 
abnormal pressure population 
land, and other causes whieh 
have resulted the poverty the 
people and the low standard living. 
examination the financial 
tem established India would 


cate that the political sphere there 
has been highly centralized and bu- 
system administration 
without any voice the people the 
nances India have been organized 
with special emphasis the mili- 
tary and police force maintain law 
and order, with enormous annual 
expenditure the army, police, pris- 
ons, convict settlements, the judiciary, 
and other branches the administra- 
tion. should also noted that 
the overwhelming burden taxation 
falls the poorer classes, thereby al- 
lowing the richer classes, especially 
the landlords, share with the Im- 
perial Power substantial part the 
wealth created many ways the 
toiling peasantry the country. 


the economic field, the Imperial 
Power has not encouraged the growth 
indigenous productive forces In- 
dia. The main aim has been 
gard India source raw mate- 
rial for British industries and 
market for manufacturers, 
with the result that Indian economy 
has tended remain agricultural. 
said that the old equilibrium be- 
tween Indian agriculture and Indian 
manufacturers has been supplanted 
new equilibrium between Indian ag- 
riculture and British manufactures, 
implying the predominance agri- 
Indian economy and the 
exchange Indian raw materials 
with British manufactured goods 
very large scale through the mechan- 
ism import and export trade. The 
whole economic life India has been 
controlled for the maintenance this 
equilibrium. complaints 
have been made that Indian currency 
and exchange rates are manipulated 
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order increase British imports 
into India, and tariffs are regulated 
with the same object. far the 
gest single item all the Provincial 
budgets the land revenue and the 
importance the export and import 
trade finds expression the huge 
customs revenue which constitutes 
about twenty-four per cent the to- 
tal revenue the country. The in- 
dustries India contribute very lit- 
tle the revenue. This state 
affairs indicates lack internal 
economic stability, exposing India 
the fluctuations international trade. 
India, therefore, suffers far more 
from economic upheavals than the in- 
dustrially more advanced countries. 
While the main burden taxation 
falls the poorest sections the 
population, there adequate return 
rendered them the form social 
services. The main emphasis the 
maintenance and safeguarding what 
are called the Services,” 
namely, the military, police, and the 
entire machinery for the maintenance 
law and order which rests the 
whole system the administration. 
examination the annual budget 
would indicate that large proportion 
the revenues spent these 
called “Essential Services,” while 
very small percentage the total in- 
come spent the nation building 
services, such education, public 
health, agriculture, and industry. The 
major aspects the political domina- 
tion India are reflected the budg- 
ets the expenditure side, and the 
economic domination the revenue 
side. expenditure character- 


ized starvation the nation 
building services and extraordinary 
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over-spending the army, police, civil 
administration, and public debt. 

will not possible enter into 
the full history the financial system 
India with its periodical changes 
during the last 150 years. After the 
transfer India the Crown 1857 
the State for India was 
vested with the power “superintend, 
direct, and control” all affairs relating 
the public revenues and expendi- 
tures India, his decision being final 
every case. He, therefore, openly 
dictated the fiscal policy India 
the interests British finance, capital 
and trade until the introduction the 
reforms 1919. These reforms in- 
troduced fundamental change the 
situation. 

The only change introduced was that 
instead the Secretary State, the 
Governor General was authorized 
dominate and control the fiscal policy 
directly, while the 
mained powerless ever fiscal 
matters, that for all practical pur- 
poses, the old policy remained un- 
touched. Whenever the Government 
India and the Indian Legislators 
disagreed any fiscal measure, the 
former had its way under pressure 
from Whitehall. 


The new Constitution marks im- 
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provement whatever the 
restricts the liberty Indian 

islatures number well-defined 
statutory enactments, which guaran- 
tee complete protection 
trading and financial interests In- 
dia. There are sections which 
antee complete protection British 
trading and financial interests 
dia. Sections 111-118 the Govern- 
ment India Act (1935) make im- 
possible for the Indian Legislature 
grant any concessions Indian trade 
and industry the same concessions 
are not granted British interests 
the country the same time. The 
Governor-General and the Provincial 
Governors are vested with unlimited 
powers rule out ultra vires any 
measure, which any way, whether 
versely against Brit- 
ish capital, trade, industry, and ship- 
ping India. This means that the 
control Great Britain 
over India will remain intact; nay, 
will strengthened since the new 
Constitution the free 
dom Indian Legislatures 
matters 


which are far more explicit and 
prehensive than the restrictions im- 
posed any earlier constitution. 


TEXTBOOKS ECONOMICS THE COLLEGE 
LEVEL 


CARLSON 
ASSOCIATE PROFESSOR ECONOMICS, ANTIOCH COLLEGE 


article textbooks econom- 
ics assumes that they must and 
should used. Yet that 

not foregone conclusion. one 
accepts Alfred Marshall’s definition, 
the ordinary business the 
innovation. Following liter- 
ally this abbreviated definition stu- 
dents would observe the activities 
human beings satisfying their 
wants exchange economy. 
college remote from business ac- 
tivity that does not offer examples 
for laboratory study. one who 
has given little thought the educa- 
tional problem teaching large 
groups students, the observation 
and study human beings “in the 
ordinary business life” without the 
pedantic interference text might 
have great appeal. text, however, 
rarely dispensed with, particularly 
for the introductory course. Whether 
one calls economics science 
mental discipline, must taken 
systematic fashion and time 
given for individual study and 
tion. For example, the study pro- 
economics not concerned 
with technology, except incidentally. 
the knowledge the physical 
process production will enhance 
our understanding the economic 
problem very may 
watch belt line automobile 
factory but from this observation 
alone will not know whether this 
particular industry operating un- 


economist has influenced the content contemporary texts. 


der increasing, decreasing constant 
cost. This does not mean that stu- 
dent economics can dispense with 
knowledge actual industrial pro- 
cesses. text can have little mean- 
ing unless interpreted the 
light the student’s own experi- 
ences and knowledge contemporary 
events. possible that the sub 
ject were taught the meth- 
with only one most two stu- 
dents, would possible get along 
without text. Yet recall that 
John Stuart Mill, tells his 
Autobiography, was required his 
father read Ricardo, Principles 
Political Economy, which served 
his text. are dealing, however, 
not with what might done teach- 
ing economics but what actually the 
situation and must, therefore, in- 
quire into the nature the textbooks 
now used college classes. 
Classification necessary pre- 
liminary the consideration any 
subject. The American tourist who 
divided large French city into Paris 
proper and Paris improper hardly en- 
lightens upon the cultural values 
that city. Neither would classifi- 
cation textbooks into orthodox and 
unorthodox enlightening unless the 
significance the terms and the 
meaning attached them the 
writer were clearly understood. 
tainly, recital the titles books 
and their authors would give more 
information about the contents than 
does the title movie inform 
the quality picture. Classifi- 


Marshall more than any other 
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cation can have meaning given its 
proper antecedents. History eco 
nomic thought and development gives 
the background for understand- 
ing present-day texts which em- 
body the pure, adulterated eclectic 
ideas earlier writers the subject. 
Biology, said, goes back the 
amoeba while philosophy turns 
Aristotle but economics having 
such remote ancestry must satisfied 
rest its origins the eighteenth 
The English speaking coun- 
tries usually consider Adam Smith 
the real founder economics while 
the continental countries generally 
put forward Quesnay and the Physio- 
eratic school. true that with the 
recrudescence nationalism the mer- 
eantilists are coming for some puta- 
tive The ideas stem- 
ming out Smith, given logical pre- 
cision Ricardo, supplemented 
the marginal utility school and refur- 
bished the skillful hand Alfred 
Marshall, have been known 
dox classical and are frequently 
found the covers book called 
the principles economics. Marsh- 
all, who published his monumental 
classic 1890, was the first use 
the title The Principles Economics, 
but score more textbook writ- 
ers have since used that term. one 
seeking orthodoxy defined above, 
probable that book called Prin- 
ciples will contain it, while one called 
some other title may may not. 
The antecedents the non-classical 
heterodox school are not clearly 
defined although the German Histori- 
School generally given credit 
for creating the reaction which influ- 
enced the development the Institu- 
tional School, the leading opposition 


the classical tradition this 
try. The German School attempted 
substitute genetic and 
approach for the analytical method 
Ricardo and his followers. this 
country few textbooks, having the 
avowed aim supplanting the older 
type, have been written with the 
stitutional approach exclusively. The 
outstanding work that has been 
Economic Behavior. economist 
with the traditional training would 
more home with the two volumes 
comprising this work than 
delved into book psychology 
anthropology. Slichter, Modern Eeo- 
nomic Society has followed the 
main the orthodox approach but has 
used the terminology the 
tionalists. For example, although 
uses the concept the margin sev- 
eral occasions, refuses employ 
the actual term and result has 
numerous circumlocutions which are 
very annoying teacher who 
lieves the economy accepted defi- 
nitions and concepts. number 
books have been written with the 
torical, genetic purely descriptive 
point view which were intended 
more elementary introductory ma- 
terial the regular economics course. 
The course Principles usually 
given the sophomore junior year. 
not common admit first year 
students this course. Tugwell, 
Munro and Stryker, American 
nomic Life textbook presumably 
designed for college freshmen high 
school students. almost entirely 
descriptive and expatiates what 
should obvious any boy gitl 
who has reasonably good powers 
observation. 


Cf. Keynes, Theory Employment Interest and New York (1936). 


The influence the Institutional 
School most marked the impetus 
has given include more descrip- 
tive and historical information the 
textbooks the principles econom- 
ies than was put generation ago. 
However, very few authors have been 
making their chapters 
economic history, trust problems, so- 
legislation and other descriptive 
gubjects integral part their 
chapters theory. This makes for 
unfortunate eclecticism and the 
student wholly justified asking 
what the use economic theory 
when the textbook writers, themselves, 
have use for such concepts 
margin, diminishing productivity 
and forced saving when discussing 
labor problems, social legislation 
banking developments the United 
States. Very few texts, designed for 
use the college sophomore level, are 
purely theoretical. Most them con- 
tain more less descriptive material. 
One exception this attempt in- 
neous descriptive facts Deibler, 
Principles Economics. This text 
its economic anal- 
ysis avoids the confusion common 
other textbooks which offer de- 
partment store (or better, general 
store) variety economic informa- 
tion. Unfortunately, the book lacks 
conceptual clarity and places ap- 
pears more like apologetics than 
entific analysis. the other extreme 
Taylor, Contemporary Problems 
the United States volumes) which 
effect puts the daily newspaper be- 
tween book covers and delivers the 
news from six months year late. 

The evaluation textbook eco- 
nomics will evoke 
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tween conservative and radical 
whether analyzing and deserib 
ing merely apologizing for the cap- 
italistie system. the other hand, 
might criticised for injecting the 
concept the class struggle the 
sole explanation for economic beha- 
vior and unfairly criticising our capi- 
system. The writer knows 
only one textbook written recog- 
nized and avowed socialist and this 
book shows more influence from classi- 
cal economics than from Marx. How- 
ever, for most the textbook writers 
becomes all too 
economist must evaluate and, 
does not like program such 
planned economy, his prejudice will 
probably becloud his judg- 
ment. Almost every text will offer 
some examples prejudice masking 
scientific analysis. One exception 
Garver and Hansen, Principles 
Economics. Both authors would 
classed bourgeois Marxians; yet 
their generalizations are based upon 
careful scientific analysis. This book 
considered many instructors 
the most rigorous text now the field. 

Although textbooks general fol- 
low somewhat similar pattern the 
presentation theory with varying 
amounts descriptive and historical 
material, they differ considerably 
rigor and the use mathematical 
symbols. From the side college ad- 
ministration there generally pres- 
sure offer course economics 
which can passed generous 
proportion students. Sometimes 
this demand met the large uni- 
versities having separate courses 
economies for liberal arts students, 
for business students, home economics 


Barbara Wootton, Lament for asserts that all the orthodox economists 


are apologists for the capitalistic system. 
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majors, engineers, and agricultural 
students, each group having differ- 
ent textbook, varying rigor and the 
amount attention devoted value. 
Value, which the most abstract and 
some considered the most difficult 
part theory, given 
varying amounts space, running 
from one chapter Kiekhofer, Prin- 
iwelve chapters Garver and Han- 
sen. The use mathematics eco- 
textbooks has been increasing 
although knowledge algebra and 
geometry usually adequate fol- 
low the mathematical illustrations. 
The tendency toward the greater em- 
ployment mathematics has been re- 
enforced the coming into vogue 
the assumption monopolistic compe- 
tition the basis upon which the uni- 
formities economic life are ex- 
plained. Until the introduction 
this approach* economists generally 
assumed full utilization productive 
equipment and equilibrium. The full 
adequate distribution 
and consumption depended upon the 
force competition. Hence, unem- 
ployment and idle productive equip- 
ment were explained temporary 
lapses from equilibrium. became 
increasingly evident ob- 
servers that this approach was inaccu- 
rate and misleading. The theory 
monopolistic competition offers tool 
analysis for the explanation idle 
productive equipment and unemploy- 
ment. This method, although fol- 
lows the utility approach the Aus- 
trian School, utilizes 
much larger degree than was gener- 
ally true the older analysis. Most 
the recent revisions the standard 
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textbooks have included chapters 
imperfect monopolistic competi- 
tion. One text, Fairchild, 
text which definitely orthodox even 
not called principles), has 
merely added chapter the 
ject but has not made integral 
part the discussion value. The 
most successful inclusion the new 
theory and its integration with other 
material Garver and Hansen, 
Principles Economics. Two text 
books published within the past couple 
years have attempted follow 
completely the approach laid down 
Chamberlin and Robinson. The first 
and Smith, Introduction 
Economic Analysis, one six 
volumes written present and for- 
mer members the Princeton Uni- 
versity faculty. These volumes may 
various combinations suit the ar- 
rangement the course offered. The 
volume mentioned contains the theory 
value and distribution, using the 


assumption monopolistic competi- 


tion. has number complicated 
diagrams which will not clarify the 
dent. The other text Myers, 
ments Modern Economics, expli- 
based upon Chamberlin’s work 
and designed used elementary 
courses economics. 

two-volume text, one setting forth 
theory and the other presenting the 
descriptive facts our life, 
fairly popular. Bye, Principles 
Economics, and Bye and Hewett, Ap- 
plied Economics, are 
best-known volumes this combina- 


tion. Recently there has been 


Chamberlin, “Theory Monopolistic was published 1933, and 
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marked tendency toward multiple au- 
thorship textbook writing. Usu- 
ally such authors are colleagues the 
same University illustrated Fair- 
child, Furniss and Buck, Elementary 
Economics, three members the 
Yale University faculty and the six 
alluded above, mem- 
bers the Princeton Department 
Economics. Multiple authorship 
much further Spahr, (ed.), 
Economic Principles and Problems, 
which less than twenty-six writ- 
ers have contributed. Among these 
writers consistent uniform so- 
cial philosophy can said prevail. 
When course beginning econom- 
expected furnish not only 
tool analysis but the latest informa- 
tion upon host subjects, the ad- 
vantage multiple authorship 
vious. one person can keep in- 
formed the developments 
dozen more applied fields. There- 
fore, the modern text the authority 
labor relations writes this sub- 
ject, the instructor public utilities 
his specialty, the teacher money 
and banking monetary problems, 
and on. The student then 
sured receiving accurate informa- 
tion brought the minute the 
time the manuscript turned over 
the publisher but already out date 
when the book bought and read 
the student. 


The unhistorical trend modern 
education has put terrific pressure 
authors and publishers get the 
latest possible date their textbooks. 
Even though author 
changed his views all nor learned 
anything except the latest provisions 
the banking act, social security leg- 
islation, similar facts, must 


through the laborious process re- 
vising his text least every five years 
wants his volume compete ef- 
fectively with other textbooks more 
recently published. This emphasis 
upon “hot embodied 
books unfortunate and works 
culable harm upon the prestige eco- 
science. Students can have 
little respect for subject which ap- 
parently has validity only can 
include the latest economic legislation 
congress. many cases the in- 
sistence upon recent textbooks due 
the indolence instructors who 
want the latest information hand 
easily available form and thus 
saved the necessity any research 
government documents and reports. 

The “New Deal” with its manifold 
legislation and its alleged effect 
the social thinking the country, has 
had little influence the fundamen- 
tal make-up the economic 
books. Outsiders will undoubtedly 
attribute this the backwardness 
economists and economic science. 
Economists, however, will offer dif- 
ferent explanation. They will insist 
that the provision goods and serv- 
ices for population practicing any 
degree division labor will result 
certain uniformities social or- 
ganization which will not altered 
whether the social form called 
talism communism. course, 
textbook designed for in- 
struction communist youth will not 
entirely the same that for stu- 
dents countries. How- 
ever, abstract all propaganda 
and apologetics from both types, 
shall find less divergence than com- 
monly supposed. 
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THE ECONOMIC FACTOR PROGRAM 
EDUCATION FOR PEACE 


PROFESSOR ECONOMICS, CARLETON COLLEGE 


OTABLE among the objectives 

peace organizations through- 

out the world the promotion 

international goodwill through 
enlightened world opinion the un- 
derlying causes war. significant 
role the development under- 
standing the foundations inter- 
national peace the economic factor 
that involved the maintenance 
neighbor” relations among na- 
tions, particularly the importance 
economic resources world 
Foremost discussion this 
kind the fact that the contemporary 
world organized upon the basis 
the nation states system; that is, each 
the countries among which the sur- 
face the earth divided constitutes 
politically self-governing national 
state claiming for itself absolute sov- 
ereignty. What are commonly called 
international relations are more 
than the sum total the contracts 
that are the expression the national 
policies these sovereign states. 
This doctrine absolute sovereignty 
precludes the creation universally 
accepted and effectively enforced sys- 
tem public international law, 
world court competent and con- 
ceded jurisdiction, and, what more 
important, international police. 
this fact that was responsible 
for the international anarchy that ex- 
isted before the War and has contin- 
ued throughout since the War; for 
the absence law, courts, and po- 
lice, necessarily constitutes the 
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ultimate means which states 
their ends. These ends, moreover, are 
sought national policies which are 
the systems strategy employed 
states insure security, promote 
perity, attain national unity. 

There are now sixty odd sovereign 
states, and their national policies 
are not only frequently 
but are also often directly opposed, 
collisions are frequent 
tional relations. And when 
sies have their origin questions af- 
fecting national honor, title terri- 
tory, provisions internal law, the 
doctrine absolute sovereignty pre 
vents ready settlement arbitra- 
tion. 

Under such circumstances, nations 
theoretically have other choice but 
resort force. Practically, however, 
inasmuch nations differ greatly 
size, population, and resources, and 
therefore strength, only the 
est are actually able pursue their 
national policies uncompromisingly. 
These the strongest constitute the 
Great Powers, which present are 
seven number. Inevitably then, 
world without law, ours Great 
Power world. The Great Powers 
have disproportionate and even 
dominant influence upon international 
relations. 

reason physical circumstances 
all states the Great 
are divided into two classes. The 
first these composed the na- 
tions whose territories are large and 
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rich and whose ethnic national 
unity has been achieved; the second, 
the nations whose lands are small 
and poor and whose unification 
yet uncompleted. For the former 
group, which are sated and therefore 
contented, security the main objec- 
tive national policy. For the lat- 
ter, which are naturally dissatisfied, 
the chief goal must the acquiring 
what they lack and want. 

similar inequality between the 
Haves and Have-nots has always ex- 
isted among the individuals state. 
But whereas the individual citizen 
nearly has chance improve his 
condition, such opportunity ap- 
pears exist for state; for the earth 
has been divided among the several 
nations. Sovereignty bars the way 
ceding lands the less fortunate 
states sharing national resources. 
Consequently the less fortunate states 
are often confronted what seems 
them choice between war 
and the acceptance their present 
position national inferiority per- 
manent. And choose the latter 
horn the dilemma politically im- 
practicable for any regime, whether 
democratic dictatorial, for in- 
volves undertaking persuade the 
people renounce all hope bet- 
ter standard living the days 
come. 

the fact that forty-two 
millions French not only possess 
country large and rich enough sat- 
isfy their needs and aspirations, but 
also extensive colonial empire 
well, while equal number Ital- 
ians are crowded into narrow penin- 
sula and lack any considerable colo- 
nial territories, may perhaps put 
down accident history and 


not the consequence immutable 
divine law. like manner, the 
fact that sixty-five millions the 
white population the British Com- 
monwealth own and exploit the huge 
resources the Empire-on-which-the- 
sun-never-sets, while the same number 
Germans are cooped the eco- 
nomically insufficient region between 
the Rhine and the Oder, the Alps and 
the Baltic, may explained terms 
historical good luck, namely, that 
Great Britain had the good fortune 
achieve national unity 
fore Germany. And Europe, 
least, nation’s title its present 
territory derives from war, former 
conquests; and states which were the 
former possessors regard the present 
tenure based upon neither legal nor 
moral warrant. 

The student international af- 
fairs, then, must bear mind two 
mutually exclusive concepts na- 
tional policy, the first static, and the 
second dynamic. Here touches the 
very heart the problem peace 
the contemporary world. One group 
peoples demand security based up- 
the status quo, another group de- 
mand prosperity national unity 
power only attainable modifica- 
tion that status quo. And the con- 
flict between these two concepts 
old history and has been, hitherto, 
inescapable handmaid the na- 
tion states system. mere co- 
incidence that Soviet Russia, Great 
Britain, France, and the United 


States are the former group 
states, and that Germany, Italy, and 
Japan find themselves the latter 
group. 

The difference between the rivalries 
dividing states the pre-war era and 
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the issues separating them today 
profound. Yesterday rivalries had 
their basic cause race for the pos- 
session distant colonies; today ri- 
valries are rooted primarily the 
struggle for the control the sources 
those raw materials and foodstuffs 
which are essential not merely even 
chiefly national greatness, but na- 
tional standards living. National 
policies have their origin longer 
the search for power only; they are 
the national expressions deter- 
mination the part peoples 
have better standard living; 
live they want live, that is, 
higher plane, with more the good 
things life. 

Whether the policy state 
static dynamic will necessarily 
pend upon its physical circumstances. 
The factors that national pol- 
icy are three-fold: the geographic, the 
economic, and what has been called 
the demographic. these three fac- 
tors, the first constituted the 
land the state from the point 
view its the second, its 
land and people viewed from the 
standpoint self-sufficiency and pop- 
ulation pressure; and the third, the 
population considered respect 
size and ethnic makeup. Space for- 
bids treatment the and 
demographic factors. shall direct 
second factor any program edu- 
cation that has for its desideratum the 
promotion “peace among men 
goodwill.” 

According the types their pro- 
duction, states have been classified in- 
three groups, the agrarian, the in- 
dustrial, and the balanced. The agra- 
rian nations are those which are capa- 
ble feeding themselves and pro- 
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ducing exportable surplus prod- 
ucts foodstuffs, raw materials, min- 
but which are lacking 
resources coal and iron and which 
are far removed from such 
sources foreign soil that they are 
unable support any considerable 
national industry. The industrial 
tions are those which, although they 
may lack the essentials industry 
their own soil and also 
sufficient quantities feed their own 
populations, have nevertheless been 
able build great industrial 
imity foreign supplies. The bal- 
anced nations are those which are ad- 
vantageously situated respect the 
needs both their people and their 
industry, and are able both feed 
their populations and support their 
industries from resources their own 
territory. the agrarian group 
long all the states South America 
and those continental Asia, well 
many the smaller states Eur- 
ope; the industrial group, Great 
Britain, Germany, Italy, Japan, and 
France; the balanced group, the 
United States, the Soviet Union, and 
the British Empire taken whole. 

Noteworthy the fact that 
purely agrarian country ranks 
Great Power, and the reason for this 
obvious. Today, war has become 
largely matter, not man power 
but machine power, and conse 
quently states that are incapable 
developing considerable national in- 
dustries are likewise incapable 
playing the role Great Power. 
also significant that these agrarian 
states are dependent upon the indus- 
trial establishments other countries 
alike peace and war. 


The situation the industrial 
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group equally significant, from the 
standpoint self-sufficiency war. 
Thus Great Britain and Germany are 
large but unequal degree depend- 
ent upon the outside world for food 
sustain their populations. addi- 
tion, while both are rich coal, both 
are poor alike iron and most 
the other raw materials and minerals 
necessary their industries. 


Japan, and France are 
supporting the matter food, al- 
thongh the basis widely differ- 
standards living. 


this re- 
spect, therefore, their situation 
vastly better than that Great Brit- 
ain Germany. But Italy and 
Japan are almost wholly deficient both 
coal and iron, while France, al- 
though rich iron, has insufficient 
coal reserve support its national in- 
dustry. all three share the limit- 
ations Great Britain and Ger- 
many the matter most raw mate- 
rials and essential minerals. 

Only the United States and the So- 
viet Union actually possess, their 
own territory, both the resources 
requisite support their 
populations and the reserves mo- 
tive power and resources raw mate- 
rials and minerals necessary sup- 
port their industries present 
prospective scales production. Be- 
tween these two Great Powers, how- 
ever, there important difference, 
due the fact that the United States 
already has developed national in- 
dustry commensurate with 
tional requirements, while Russia has 


only begun its process industrial- 
ization. 


clear distinction must likewise 


pointed out the matter the extent 
the industrial establishments the 
seven Great Powers, for the size 


nation’s industry has today become 
the indication its potential strength 
war. Great Britain, Germany, and 
France produce enough for national 
needs and are capable producing 
enough support national defense 
time war, but the industrial output 
Russia, Italy, and Japan impor- 
tant but insufficient for domestic 
needs; and the national capacity 
any one these six nations rela- 
tively comparison 
with that the United States. 
fact, American production and domes- 
tic consumption each constitutes about 
half the aggregate the entire 
world. 

considering Great Britain, how- 
ever, necessary point out the 
difference between the situation the 
United Kingdom and that the Brit- 
ish Empire whole. Although 
Great Britain lacks foodstuffs and 
raw materials does Germany, her 
greatest industrial rival Europe, 
the situation the British Empire 
quite otherwise. Like the United 
States and the Soviet Union, the Brit- 
ish Empire largely self-sufficient 
all respects and also, unlike the Soviet 
Union, already the possessor 
great industrial establishment. 
the other hand, while the territories 
the United States and the Soviet 
Union are compact, those the Brit- 
ish Empire are scattered about the 
Seven Seas. 

Viewed from the point view 
self-sufficiency, then, clear that 
the three groups states are very 
unequal footing. Only the United 
States and the Soviet Union, within 
their homeland territories, are capa- 
ble, the first actually, the second po- 
tentially, feeding their populations 
and also supporting their industries 
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with only the slightest measure de- 
pendence upon the outside world. 
Much the same degree 
ciency enjoyed the British Em- 
pire, with the difference, however, 
that the accessibility imperial re- 
sources for the United Kingdom, 
which the seat wealth and power 
the Empire, time peace sub- 
ject the control price loaded 
transportation costs and time 
war contingent upon ruling the 
waves order keep open the lines 
communication. 

The weakness the British and 
German situations was revealed dur- 
ing the World War. Britain has only 
six months foodstuffs normally 
available from production, 
Germany only eight months’ supply. 
The effect blockade apparent. 
submarine cam- 
paign reached its peak effective- 
Britain was within hailing dis- 
And was British blockade that 
brought. undernourished Germany 
her knees. The Italian situation 
much worse than either the German 
the British, for coal lacking and 
almost all essential commodities. 
Thus, while Italy pinch might 
feed herself, her industry would col- 
lapse almost immediately. France 
better off the matter self-suffi- 
ciency than Great Britain, Germany, 
Italy, even Japan, but far infe- 
rior the United States, the British 
Empire, the Soviet Union. Com- 
pletely blockaded land and sea, 
France could hold out for time, but 
the end, while her supplies food, 
iron, and even coal might suffice, her 
other supplies would ulti- 
mately prove decisive. The situation 
Japan the main comparable 


German 
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with that Great Britain. Although 
siderable extent present, the rapid 
growth her population steadily 
increasing her dependence upon the 
outside world for foodstuffs, and with- 
her island kingdom she is, 
even greater extent than Great Brit- 
ain, without the necessary raw mate- 
rials and minerals essential indus- 
try. For her, for Italy and for 
Germany, therefore, blockade would 
Great Britain far more quickly, 
Japan, however, finds herself adjacent 
lands easily accessible and richly 
provided with many raw materials she 
lacks, together with precious 
foodstuffs. Japan will therefore 
dominate the seas the Orient 
does Britain European waters. 
During the postwar period and 
ticularly during the depression years 
the states having the largest degree 
self-sufficiency have progressively 
adopted policy exclusive exploita- 
tion their own resources. Economie 
nationalism had been sounded the 
United States, and other states simi- 
larly situated have followed suit. Tar- 
iffs, quotas, trade restrictions have 
come the order the day. These pol- 
icies have made the situation the 
less fortunate states steadily worse. 
natural that the United States, 
the British Commonwealth, the Soviet 
Union, and the French Empire, with 
their high degree self-sufficiency, 
should follow static national 
and strive conserve what already 
possessed. Germany, the size 
her population and the 
relative poverty her territory 
most the essentials industry com- 
pel her expand her foreign markets. 
this, she possesses the requisite 
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industrial plant, but her output 
conditioned her access raw mate- 
rials and these reserves are mainly 
the more fortunate 
Great Powers. Italy and Japan, 
the situation has been aggravated 
the growing effect population pres- 
sure. Population pressure deter- 
mined neither the size nor the 
density population alone, but 
the relation existing between these 
and national productivity. The fact 
that Great Britain and Germany are 
far more densely populated than the 
United States Russia not, it- 
self, significant. But when, the 
case Italy and Japan, population 
has passed the saturation point, from 
the standpoint capacity support 
the present standard living, then 
the effect national policy this 
condition density must immedi- 
ate and far-reaching. Each country 
will, least one solution, seek 
lands abroad which establish its 
surplus population, and order re- 
tain that surplus element na- 
tional power will also strive in- 
elude those lands within its own im- 
perial walls. 

The relation between the develop- 
ment explosive move- 
ments Italy, Germany, and Japan, 
and the circumstances 
these states, has found too little recog- 
nition yet the United States and 
Great Britain. Fascism has been ex- 
plained terms the personality 
Mussolini and the national character- 
the Italian people. the 
same manner, National Socialism has 
been ascribed the personality 
Hitler and the consequences 
peace. And the Japanese seiz- 
ure Manchuria has been explained 
relapse old-fashioned imperial- 


ism result the ascendency 
the military clicque Japan. 
each case has meant that the nation 
has had face choice between 
drastic reduction population 
birth control and passive acceptance 
declining standard living. The 
reduction population plainly 
shadows decline political impor- 
tance, and declining standard liv- 
ing threatens eventual social upheaval. 
The far-reaching nature the impli- 
cations the factor na- 
tional policy must therefore appar- 
ent, for these that must deter- 
mine whether the national policy 


Here then thesis: pursue 
its national policies successfully dy- 
namic power has other choice but 
appeal force. build bridge 
between the static and the 
powers and thus establish condition 
actual peace, would necessary 
bring about some 
tween the rights the former and the 
claims the latter, for, the matter 
world peace, all else human 
relations, real partnership must 
founded upon community interest. 
The peace programs the postwar 
period have originated with the Anglo- 
Saxon nations. They have been based 
the that the desire for 
peace all peoples, those 
and dynamic powers alike, domi- 
nating as, itself, constitute par- 
ity interest and therefore basis 
partnership for all the Great 
Powers. Actually, however, while all 
peoples with equal sincerity desire 
peace and wish avoid war, all are 
primarily concerned either with the 
retention advantages they possess 
with the acquisition those they 
lack. consequence, the French 
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their allies have sought amend 
the programs provide 
security for the status quo, while the 
Germans, the Italians, and the Japan- 
ese have rejected these programs be- 
they would erect obstacles 
the revision that status quo. 
Students international relations, 
therefore, must guard against confus- 
ing any program peace which has 
been suggested with genuine In- 
ternationalism. the various pro- 
grams international 
that have been proposed have been de- 
signed conform with the interests 
the proponent states. Genuine In- 
ternationalism apparently would en- 
visage the modification the national 
policies all the powers con- 
form some mutually accepted status 
quo, not only territorial but also eco- 
nomic. The static powers would have 
surrender some part their pres- 
ent disproportionate advantages; the 
would compelled forego 
the most extravagant their claims. 
Obviously the notion that Great Pow- 
ers could today persuaded con- 


sent such curtailment their goy- 
ereign rights Utopian. 

Actually not because people are 
wise stupid, educated illiterate, 
good bad, that their national poli- 
cies are what they are, whether 
cause they have yellow white 
speak English, German, 
Nor because the form govern- 
ment democratic, fascist, national- 
socialistic, communist. What counts 
whether peoples live islands 
continents; whether they have natural 
resources supply their industry and 
food supplies feed their popula- 
tions. their title these advan- 
tages undisputed, they will have 
feeling security. Otherwise they 
will seek that security. decent 
measure prosperity, reasonable 
degree security, and addition 
fair measure ethnic national 
unity things constitute the 
irreducible minimum acceptable 
national life and therefore the sole 
basis for real association among 
nations insure peace. 
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HUNTER NEW YORK CITY 


“Twenty years ago 18% the youth 
went high school; today 65%, 
and some states 90%. have come 
the time when will have think 
providing high schools for the whole 
100%, which something new hu- 
man history.” 


HESE words, addressed the 

sixth annual conference the 

Commission the Relation 
School and College Dr. Homer 
Rainey, staff director the Ameri- 
ean Youth Commission, contain 
challenge today’s teacher high- 
others concerned with the high-school 

The high-school curriculum 
twenty years ago, fashioned for the 
few book-minded members our 
school population, was geared col- 
lege entrance requirements. Today’s 
curricula must offer high-school edu- 
that will serve everyone. Eco- 
nomics has only recently become 
high-school subject. Whereas twenty 
years ago was rarely offered any 
but college students, today some 
phases the subject are found even 
the social studies courses the 
junior high school. 

natural that high-school eco- 
nomies should have followed the col- 
lege pattern the subject during its 
introductory stage. concentrated 
definitions terms, and statement 
laws, and rarely went beyond their 
theoretical interpretation. Evidence 

The New York Times, October 13, 1938. 


that the presentation the subject 
many high schools has not yet gone 
beyond this point can found the 
criticisms college students who, 
recalling their high-school 
course, say that was crowded 
with definitions and theoretical laws 
that gave them time discuss 
think about the real prob- 


lems the day. 


The aim high-school economics 
should the development social 
consciousness and the understanding 
current problems. The 
presentation each topic 
course must vitalized that will 
have real life meaning the student 
who lives world con- 
flicts. the high school going 
respond the universal interest that 
now displayed economics, 
should cease offer merely dupli- 
cation simplified version col- 
lege course. must work out pro- 
gram that will fit the interests and the 
lives its now augmented student 
body. 

Stuart Chase’s maxim, “Find the 
referrent,” should the guiding 
principle the economics teacher. 
The world described text- 
books often seems the high-school 
student like unreal and imaginary 
world,—a world uninhabited man. 
The experiences the student and 
the material the text are frequently 
not even tangent each other. One 
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class found “the referrent” for the 
6.00 the municipal market 
where 1500 farmers bring their prod- 
cers, produce men, restaurants, and 
the consumer. “How you know 
what price one student in- 
quired farmer. 

“Well, look around and see 
what’s down here, and know how 
many grocers come down just 
know,” the farmer said sentence 
that equalled several pages text- 
book. The market master told the 
students that was remarkable how 
quickly change price spread 
among the farmers. Here were the 
competition and bargaining 
obeying real world the law 
supply and demand. The grain ex- 
changes, and the stock and bond mar- 
kets show the same processes, but they 
are too dramatic seem real, and 
student’s understanding what 
stock certificate bond does not 
equal his understanding head 
lettuce. visit auction has also 
been found stimulate discussion 
the theory price. 

Almost every community has fac- 
tory mill which division labor 
found, and where the student 
van see for himself the degree spe- 
modern enterprise. After this expe- 
rience can appreciate the stanza 
from “The People, Yes,” Carl 
Sandburg, beginning: 

Somebody has make the tubs and 
pails, 

Not yet the tubs and pails grow 
trees and all you pick 

For tubs and pails first the 
timber cruisers, the loggers, 
hewers, sawyers, choppers, peelers, 
pilers, skid greasers, slip tenders, 
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teamsters, lumber shovers, tallymen, 
planers, bandsawmen, 
men, hoopers, matchers, nailers, 
painters, truckmen, packers, haulers, 
For the sake tub pail you, 
Besides telling the student 
the division labor the experience 
factory visit will give him appre 
ciation the importance the skilled 
craftsmen modern industry and the 
extent which production depend- 
ent upon that skill. the same time 
will give him appreciation the 
work the 
who utilizes these skills. 


Consumer problems and the 
ative movement, when included 
high-school economics, seem “find 
the referrent.” there oppor- 
tunity for students form 
tive themselves ideal situation for 
problem has been created. visit 
local clearing house will yield better 
understanding the part played 
modern life. The list 
such “laboratory” supplements the 
social sciences naturally longer 
large communities. 


There evidence that the presenta- 
tion economics this way 


tive. Recently group eleventh- 
grade, 


Lineoln School Teachers College, 
Columbia University, made ten-day 
trip the coal fields West Vir 
ginia. They visited coal mines, steel 
mills, and miners’ homes. They talked 
with mine owners and operators, with 
engineers, union officials, and miners’ 
children. Tests this student group 
thereafter indicated that they had 
gained more than two years’ growth 
the consistency and liberality their 
thinking social issues over other 
students, equally advanced, who did 
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not share the trip. Although such 
elaborate travel program beyond the 
reach most high-school budgets, 
study trips local enterprises are 
feasible. program 
for elementary and junior high school 
students, conducted New York 
City since 1935, longer regarded 
experiment. has demon- 
strated its educational worth such 
extent that permanent and ex- 
tended program for high-school stu- 
dents has been recommended. 

One the greatest difficulties that 
student encounters his study 
economics the use phrases the 
text and the teacher that have been 
used much that understanding 
their meaning taken for granted. 
Before such terms marginal, util- 
ity, value—the uninitiated mind goes 
both texts and teachers use the 
“trade terms” economics, when all 


but the most exceptional students have 
had neither the experience nor the 
training that would give them un- 
derstanding the terms with which 
they deal. 

Most textbooks are now equipped 
with long lists questions the end 


each chapter. Usually list 
This method deadening, for who 
asks the questions does the thinking. 
method that more provocative 
student thinking requires the student 
read topic and then make 
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list five six questions dealing 
with points that have aroused his 
riosity. The teacher can either take 
time write the questions the 
board, can make copies them 
and give each student copy all 
the questions asked the class. The 
questions must arranged logical 
sequence. they are written the 
board the students ask them, they 
must later numbered they will 
have logical arrangement. The list 
questions are then guide for fur- 
ther study and for reading collat- 
eral texts and reference books. The 
act making out the questions has 
given the student some mastery the 
studied class has been previously 
discussed, has aroused recent 
comment newspaper the ra- 
dio, the students can asked make 
out their questions before they have 
done any reading. This makes them 
articulate about what they already 
half know. There should plenty 
discussion economics class, but 
the topics discussed should not 
tated the writer textbook, nor 
entirely the teacher. 

The real challenge course 
economics for high-school students 
find some meanings for them the 
world which they will earn their 
living. They must learn that this 
world which can governed 
thought, man wills, instead 
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ASSOCIATE PROFESSOR POLITICAL ECONOMY 
THE JOHNS HOPKINS UNIVERSITY 


the subject vivid, goes without 

saying that must vivid the 
teacher. And doubt whether can 
vivid him unless his knowledge 
has led him generalization about 
the way which economic life may 
improved. must have beliefs, 
disordered ours, the teacher may 
not neutral. Most writers and 
teachers the field who have left 
impress have had point view 
about reform measures from which 
they could not escape, nor let their pu- 
pils the teacher begins 
with intellectual humility and in- 
quiring bent, the growth conviction 
his mind does not endanger hon- 
esty, but forwards it. Any teacher 
economics worth his salt wants 
more than perform the classroom. 
wants have part movements 
which meet his views. 

This sort instructor likely 
illustrate principles and developments 
constant reference current hap- 
penings. Carlton Parker was only 
one many successful teachers who 
made the morning 
textbook. surprising how such 
method does not sacrifice orderly pres- 
entation the subject, for nearly 
every part may represented 
the day’s events. The first injunc- 
tion students must that they 
read newspapers and magazines 
well books. When students bring 


the teacher clippings may know 
that being effective. not 
only awakened interest, but 
ing background against which 
daily reading projected. 

course, the community our 
laboratory, and students must 
taken into and encouraged in- 
themselves. Not all the 
significant exhibits are 
Every town, city, and countryside has 
its activities and organizations which 
serve admirably for study and demon- 
stration, and are often the better 
cause the closer hand. Visits 
factories, picket lines, bread 
banks, codperatives, flop-houses, 
morgues point their own lessons which 
will afterwards confirmed and 
elaborated class and through read- 
ing. 

which show contrasts 
economic fortune are effective with 
the most indifferent students. 
single hour sufficient which 
take students from handsome house 
being erected fashionable surburb 
row back street. know teacher 
who took large class see fox 
hunt. Transportation was problem, 
for many the students did not have 
cars. These were interested the 
outset seeing that the very horses 
were brought the rendezvous 
vans and trailers. Such expedi- 
tion, though its purpose 
understood, may not provoke the 
tility those being observed. 
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this case the master the hunt had 
been applied beforehand, and was 
most cordial directing the caval- 
cars route that would 
likely give view the hounds and 
riders. municipal dance hall fur- 
nishes example amusement 
the other end the income scale. 

the city where live one the 
most honored institutions the first 
dance the season given the Bach- 
elors’ Cotillion. This dance the 
traditional place and time for debu- 
tantes presented society, after 
the committee has carefully—and 
what standards not know—made 
invited. The entertainment expen- 
sive, and rarely omitted matter 
what the current distress large 
part the population. wife and 
recently went ten thousand miles 
with party students see 
exhibits less striking than this 
one large company people 
parading wealth and pride family 
city pretty hard hit unemploy- 
ment and dependency. applica- 
economics watch the dance from the 
was politely turned down. 
were driven, not without consid- 
erable help from full con- 
tained the newspapers, make 
class estimate, item item, 
what the dance cost. different ob- 
jects expenditure connected with 
the entertainment were debated 
members the class, tolerable les- 
son was afforded principles con- 
sumption. tried sum every 
cost—railway fares and hotel bills 
out-of-town guests, dinners before the 
dance and breakfasts after it, taxis, 
flowers, gowns, music, jewels, 
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hairdressers, manicurists, rent, insur- 
ance, detectives and all the rest, dur- 
able goods with allocation cost 
this particular dance, and with ev- 
ery precaution the estimates. The 
total cost was Jarge, least $50,000 
for 1200 guests, some $650 per 
debutante. went on, way 
contrast, caleulate what area the 
city, two families the house, 
could supported for week the 
relief allowances and WPA 
wages. The estimate have described 
filled the class hour, that the next 
period had given the ques- 
tions, defenses, implications 
which were suggested. There were 
plenty advocates orchids exits 
from the depression! This ran 
back the classical expositions the 
utility supporting makers lace 
and velvets, and whether demand for 
commodities demand for labor. 
Sometimes such discussions have 
way educating not only teachers 
but deans and college presidents. 
have often wondered just who com- 
plains teacher economics for 
being “radical,” and when retire, 
superiors take into their confi- 
dence. guess that protest comes 
more from fox hunters and Mon- 
day German devotees than from per- 
sons relief, but from members 
middle income groups who are 
alarmed letters from their children 
rather than oral reports what 
goes the class economics. 
Such objectors are likely represent 
themselves having been just the 
point making will favor the 
institution when the shocking news 
subversive teachings reached them. 
Every teacher has discovered the 
secret that the student the instruc- 
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tor. This was brought out with un- 
usual sharpness summer school 
for working women. The academic 
staff the college where the courses 
were held was, course, friendly 
labor. However, the school could 
hardly start for the first couple 
days because the students, soon 
they got the grounds, discovered 
that the Negro maids were living 
the hottest rooms right under the roof 
and were working longer hours for 
less pay than the union girls thought 


fitting. They set about organizing the 
maids. little more and they would 


have organized the faculty! 

The great depression has done more 
than everything else make the 
teaching economics easy. This 
because the students are more actively 
interested the subject than before. 
Former experience taught that 
young man woman had ambition 
enough get training, she 
would promptly find livelihood. 
Now the question the minds stu- 
dents whether they are preparing 
themselves for disappointment. Most 
teachers must sense their students 
new alertness. This partly be- 
cause training means greater sacrifice 
the part their families than was 
the case before, but mainly, think, 
due intense personal concern 
for the future. 

The radio, talkies, and newsreels 
constitute, not the textbooks stu- 
dents, least “collateral reading” 
which does not have assigned. 
Lectures economics (some them 
are quite objective) fill the air. Often 
the problem the teacher keep 
with the information 
ganda which pour into the ears and 
eyes pupils. National and even 
local political campaigns, and the acts 
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governing bodies and public 
istrators, have taken 
tent greater degree than recent 
experience. Formerly 
sals; now tends the other way 
around. Party lines are broken down 
economic and business interests, 

Under these circumstances, 
teacher economics called upon 
for less exposition and more interpre 
tation. forced deal prin- 
synthesis the social sciences best 
may. The old scrutiny what 
was thought simon-pure 
nomic phenomena less applicable 
than heretofore. The whole world 
has been brought into lecture and 
book, and students are conscious 
Europe their own localities, 
not more so. No. Downing Street 
governmental organization Britain. 
place from which the student 
has heard the prime minister speak. 
Students now ask, not What? but 
What about it? Ether waves and film 
and jobless fathers have made eco 
vivid. The opportunity the 
teacher now satisfy curiosity not 
much about facts about forces. 

And this brings back 
starting point, namely that the good 
teacher must have slant economic 
developments, and must declare his 
beliefs and hopes. need not fear 
that students will allow themselves 
indoctrinated, one way another, 
without resistance. They are very 
likely provide their own 
tions, they not take the very 
proper course asking that opposite 
views represented the classroom 
invited speakers. 


THE TEACHING ECONOMICS THE 
SIXTH GRADE 


Joun 
HEAD DEPARTMENT SOCIAL STUDIES, LOWER SCHOOL 
BRECK SCHOOL FOR BOYS, ST. PAUL, MINNESOTA 


ten-year-old boys able un- 
derstand economics 

one sense No! 
old boys not have the maturity 
that is, take into account vari- 
ables and influences non-economic 
character that must not overlooked 
the formulation economic prin- 
ciples. 

However, they 
cause and effect under static condi- 
tions. They over-simplify, sure, 
but over-simplification they may 
grasp cause-and-effect relationships 
well college students, who are en- 
couraged look for modifications and 
compensating factors. 

Therefore, another sense one 
might query: Can anyone but ten- 
year-old boy really understand eco- 
nomics? 

For ten-year-old Tommy Smith 
“homo ever there was 
one. Now, ever, economic 
has not yet entered 
adolescence which for number 
years will complicate and muddle his 
mental processes with its problems 
personal adjustment. 


materialist. The passions 
which rule Tommy Smith are almost 
entirely passions the stomach. 
may live Fairyland and sense that 
last distant glimpse the world be- 
fore and the world after, which 
Wordsworth writes about. may 
have begun “dream for 
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boy can visionary ten. But the 
passions which control him and hold 
him captive his enlarging world 
are the passions for food, clothing, 
toys, comfort and security. may 
run away some time other (most 
boys do) see the world right 
some fancied wrong, but will 
likely back again time for sup- 
per. Hunger brings more sobering 
thoughts. 


The mind ten-year-old Tommy 
Smith like wet cement. feel that 
open mouth. leave there foot- 
prints own prejudices. Some- 
time they may harden into moulds 
which will cast Tommy’s own 
theories about his place and function 
society. 

This does not deny the familiar 
theory that “there impression 
without expression.” Tommy “ex- 
presses” himself every time attempt 
explain. His eyes flash with inspi- 
ration, waves his hand frantically 
the air, sometimes jumps from his 
seat, “Sir, when were Duluth 
saw those whaleback steamers too. 
They can carry lot ore, can’t 
they 

Perhaps Tommy bright boy. 
Perhaps unusual. 

However, considering whether 
ten-year-old boy can understand eco- 
nomics, let keep mind boys who 
may some day take college course 
economics. grade school class 
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where many the students will never 
college, those who may reason- 
ably expected take advanced 
work will the unusual 
boys. Let assume that Tommy 
rather unusual boy. What can 
for him the sixth grade prepare 
him for better grasp economic 
problems with which will some day 
come 

Economics, course, not taught 
regular subject the lower 
grades. The “social course 
tends hold sway the curriculum. 
the aim the “social studies” 
course present the child logical 
unfolding the story human rela- 
tionships their various phases. 
These geography, history, an- 
thropology, environ- 
ment may help prepare the child 
for intelligent understanding 
his place in, and responsibility toward, 
society. Now, have felt 
the particular bent the ten- 
child’s mind, whether 
realize not, when teach him 
geography, history, sociology, 
are actually teaching him economic 
geography, economic history, and 
cial economics. Otherwise are 
missing the boat. 

The social studies are most natu- 
rally approached the boy eight 
eleven from the viewpoint eco- 
This used the case more 
When 
was the sixth grade our geography 
was entirely economic geography. To- 


nomics. 
than has been recently. 


day such popularly used texts 
Nations Beyond the Seas Atwood 


and Thomas, approaches geography 
more from the physical geography 


viewpoint, including great number 
physical maps rather than political 
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maps. This trend doubtless more 
away from political geography than 
economic geography. The total effect 
tends create real economic 
geography based upon man’s 
make living conditioned the 
topography natural regions, 
mate, and raw materials 
tion. 

This series effectively presents 
ography not continents, but inte 
grating forces the life 
the world. For example, the British 
empire studied empire, and 
its influence the development 
cach continent traced both 
and functionally. Such study 
depicts the growth the British em- 
pire the resultant certain 
forees. This involves 
tory. The story the rise Eng- 
land and its development 
facturing and naval power ex- 
cursion into the realm 
history. The geography the Brit- 
ish empire approached Nations 
Beyond the Seas cannot adequately 
understood without these sidelights 
economic history. 

These things can understood 
some boys typical class. There 
entation fundamental principles 
the more alert boys while the others 
may miss the drift. One has merely 
apply the technique asking the 
bright boys problem questions bring- 
ing out the point the economie the 
ory involved, and the less alert ones 
factual questions which they can 
answer. well ask the factual 
questions first that their answers 
provide basis for the problem ques- 
tions involving the points which 
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tain basic economic problems. 
point. 

Fact Question: What the prin- 
cipal manufactured product Eng- 
land? Answer: Cotton goods. 

Fact Question: What British pos- 
session produces great deal cot- 
ton? Answer: India. 

Problem Question: What does this 
tell you about England’s interest 
Gibralter and the Suez Canal? 
Answer: England must control these 
two doorways India, that she 
may continue enjoy the benefit 
Indian her textile factories. 

The child nine ten still 
the age. complete indi- 
vidualist. Tommy will much bet- 
ter individual task than 
group project, fact which will re- 
versed few years hence. The 
age has amazing sensitivity the 
debits and life. merit 
and demerit system will work beauti- 
fully maintaining discipline, and 
contests and games such geography 
spell downs will inspire tremendous 
effort. All valuation based as- 
numerical value. Quan- 
tities are understood much better than 
qualities. The word “gain” has 
very simple meaning, and this 
very simple concept profit and loss 
—growing out of, say, the immediate 
experience deciding whether will 
worthwhile enjoy the fun hit- 
ting Henry with spitball, the ex- 
pense staying after school—which 
makes possible for child ten 
understand the economic causes 
wars better than the political racial 
ones. 

The mind ten-year-old Tommy 
Smith like piece white paper. 
drawing upon first the out- 
line, then coloring the countries 
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the world. One one colors 
the countries, learns the names 
their principal cities, exports, manu- 
factures and the kinds raw 
rials they need furnish the world. 
Patiently studies the British em- 
pire, Latin America, the Balkan 
house his mind the raw materials 
from which may some day fashion 
“weltanschauung.” 

Tommy Smith better equipped 
factually for the study economies 
than was when took the course 
senior year college. Well 
remember that course. Over half 
the time was spent unlearning the 
superficial concepts 
which had been formed throughout 
the grade and high school years. 
only had been given pattern from 
the start! only could have been 
aware few principles, 
upon which logically have 
built factual structure! 


Why could not have been taught 
analyze the functions various 
economic groups the economic set- 
up, see what tendencies were evi- 
dent, and what opposing forces were 
helping shape the course human 
Why could not have been 
taught from the beginning 


The present trend progressive 
education proceeds the assumption 
that the best way fight prejudice 
keep prejudice from being formed. 
According this theory the job 
the teacher social studies the 
sixth grade may stated follows: 
develop the child apprecia- 
tion objective analysis, teach him 
examine judicially, provide him 
with great body facts about the 
world, but not neglect 
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him with theories what 
these facts really mean. The teacher 
must, therefore, understand great 
deal more about geography than the 
facts that are contained the text- 
book. The teacher should understand 
something about the complexities 
economic history, the significance 
present-day international 
and must have philosophical and 
literary background that will illumi- 
nate productive processes. 

should not supposed from 
what has been said that ten-year-old 
Tommy Smith crammed full 
theory. urged merely that 
carefully guarded from any bit 
superficiality that contains the root 


harmful prejudice. Tommy 

enough propaganda either for 

against Communism, 


“Liberalism,” and other “isms.” 
hears his father take violent issue 
with labor groups, perhaps 
the idle rich who claim the parental 
enmity. Tommy helpless. Upon 
his mind will imprinted images 
made the stamp heavy feet. 
goes movies, reads advertisements, 
listens radio programs. has, 


more than ten-year-old boys ever had 
before, the need know why, un- 
derstand few economic generaliza- 
tions which will provide pattern into 
which can let fall his rapidly in- 
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creasing factual knowledge the 
world which lives. 

the solemn obligation the 
teacher maintain the virginity 
the white page upon which writes 
that single theory obsesses 
mind, that class hatred gains 
insidious hold. The classroom 
sonality must the essence objec- 
tivity. non-partisanship must rest 
the the pedagogue. The 
teaching personality must not 
coldly but aggressively analytical. 
there one worthwhile thing the 
the student thoroughly the idea 
looking both sides every ques- 
tion. Tommy Smith 
completely intolerant, 
never tolerating intolerance. this 
attitude mind there can com- 
promise. This the pattern men- 
tal habit into which the geographical 
and historical facts must fall. 

This thesis: the teacher 
nomics the social studies course 
the sixth grade must teach, above all 
else, intellectual honesty; 
ness examine impartially all the 
facts before arriving conclusion 
with regard social and economic 
questions. This the mental habit 
the scholar, and should part 
the equipment the good citizen. 


ECONOMICS BASIS FOR BUSINESS TRAINING 


Reap 


MANAGER, STATES CHAMBER COMMERCE 
WESTERN DIVISION 


are living country 

where the counting opinion 

makes daily strides against 
the weighing opinion. The num- 
bers who have merely chanced upon 
certain opinions decide course ac- 
tion rather than the few who have 
earned their rights opinions 
through study and experience. 

phase our society this 
trend more apparent than the field 
ment has embraced more the eco- 
business, functions soci- 
ety, these functions have been 
jected more the opinions 
mass millions. These masses, un- 
schooled economic law, increas- 
ingly determine procedures the 
highly complex fields production 
and exchange simply casting votes 
for this that candidate, referen- 
dum, initiative. other words, 
these millions dictate how closely 
shall follow how far shall de- 
part from known economic truths. 

illustration this point there 
the recent and notorious and 
Eggs” fiasco California, the “Thir- 
ty-Every Thursday” pension scheme. 
Had fifty-one per cent the voting 
electorate (the score was shockingly 
close) cast opinions favor this 
proposal, the people great state 
would have had abide decision 
wholly opposed those having earned 
rights economic opinions. This re- 
jected short-cut Utopia, moreover, 
differed only degree economic 
folly from popular federal financial 


policies which have already been put 
into operation. merely carried 
their logic its ultimate absurd con- 
clusion. 


Economics Training Social 
Necessity 


This trend toward democracy the 
raw (letting the unprepared populace 
decide complex questions) introduces 
new and almost terrifying responsi- 
bilities our educational institu- 
tions. not all certain that 
these educational responsibilities can 
met. However, good society will 
bringing sound economic 
education that portion society 
which most needs it— our business 
leaders. 

quick glance the large roster 
American business men, however, 
reveals that this training, 
have adequate coverage, must 
given high school. For, tens 
thousands, striking majority, 
business units are owned operated 
those having little more acquain- 
tance with colleges and universities 
than occasional visit football 
stadium. 

Nor many who are later en- 
ter business have any such intention 
during high school years. The opera- 
tion service station, grocery 
store, part some corporate en- 
terprise, rule, not the result 
premeditation, planning, and train- 
ing. Rather, such employments re- 
sult from combination unpre- 
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dream becoming astronomer 
may pleasantly shattered 
aptitude shown some temporary 
job taken start him through college. 

influence training young Amer- 
ica for business, must widely ap- 
plied within student bodies. Any at- 
tempt selection would futile 
whom think might later have 
small-pox. This “shot gun” applica- 
tion economics recommended 
not only social contribution, but 
well insure for the future 
preneur essential economics train- 
ing which otherwise all too likely 
would not get. 


Preparatory Training for Business 


Students training for 
should early learn, for example, the 


meaning becoming business 
man.” general business man 
one who subject the laws, forces, 
and impacts free (voluntary) en- 
terprise system and who must there- 
fore, learn operate his enterprise 
within such system. This largely 
excludes the managers socialistic 
(publicly owned) enterprises, even 
though such enterprises have 
with the production and distribution 
goods and services. For managers 
subject different rules and condi- 
tions, many them political rather 
than business their character.’ 
Management the latter enterprises 
should called public administra- 
tion. Quite obviously, training for 
the one should differ from training 
for the other, though, goodness knows, 


there need for training both 


fields. 


Experience shows that this training 
should confined fundamentals 
and that some strides will have 
made simplicity instruetion 
the student emerge from 
with any inkling what 
about. amazing number, even 
college-trained people who have had 
course two are un- 
able draw their training when 
evaluating today’s affairs. They find 
themselves incapable relating 
room examples the changing condi- 
tions work-a-day world. 

training for business, 
should primarily deal with 
the free enterprise principle, what 
is, its faults and its virtues, what 
makes function, and what behaviors 
and practices either destroy pro- 
mote its operation. 

While law has its even- 
tual say-so, whether free 
coercive society, there nevertheless 
vast difference the details 
struction given the protagonists 
the two types societies. Probably 
confusion originate the place the 
study production and exchange 
where socialism goes one way and 
free enterprise the other. And 
short course for high school students, 
university students for that mat 
ter, can made expound both with 
out giving birth confusion whieb 
may easilv endure lifetime. 

society inevitable that 
this side the story must pre 


One outstanding difference that private business must pay its bills out receipts. 
publicly owned business does not need so. can tax private business, even its own 


competitors, pay its deficits. 


; 
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sented other than for informatory 
purposes, then let the schools give two 
and plainly label 
haps, this way, can 
taught and understood and become 
and fascinating rather than the 
dismal science most 
people. any case, the training 
for business, the free enterprise 
principle that should taught the 


now 


economics society. 
“which permits men either buy 
work for themselves others, 
their own preferences, long they 
proceed voluntary agreement and 
not resort violence 
Perhaps the following this sug- 
gestion would cause some rearrange- 
ment the textbook 
structure; but, assuredly, some sharp 
changes present methods are neces- 
sary today’s young and oncoming 
business men are prepare them- 
selves adequately for the crisis they 


face. 


How Widely Effective Has Economics 
Training Been? 

Economics training the past can- 
not point with much pride its liv- 
ing accomplishments the field 
business. The business man who un- 
derstands the principles the free 
enterprise system the exception and 
not the rule. Exceptional the one, 
for example, who clearly sees the sig- 
nificance present trends and who 
has not fallen victim the glamour 
short-sighted policies subversive 
the very structure within which 
operates. matter fact, busi- 
ness men amazing numbers, 
ing many with some economics train- 
ing behind them, have been the unwit- 
ting allies socialism. True, they 
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have not consciously contributed the 
building socialism. Rather they 
have often ignorantly engaged and 
supported practices destructive the 
free enterprise system, leaving the 
only substitute some form socialism 
take the place the destroyed part. 

While other reasons could 
ascribed for this business hara-kiri, 
reason stands out such bold relief 
perception the enterprise principle. 
simply not generally understood. 

There explanation. Today’s 
business men are generations re- 
moved from the day when the enter- 
prise was flower. They 
are unaware its social significance 
and unaware the virtues that must 
practiced make work. They 
have simply been taking for granted 
conditions which they inherited, with- 
out much appraisal and understand- 
ing, working and living within the 
framework these conditions, rarely 
rehearsing the enterprise argument, 
and consequently not rising the 
level the highly endowed individ- 
nals whieh they are capable being 
and which the free enterprise system 
presupposes. 

Formal economics education, more- 
over, has not contributed very much 
practical way the overcoming 
these circumstances. Perhaps 
much confusion clarity has resulted 
from classroom efforts because 
hodge-podge professorial ideologies 
and unwillingness particularize 
one school thought without do- 
ing the same for its opposite. Any- 
thing short this every- 
thing-to-all-people, according some 
educators, not education but propa- 
ganda. 
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The relative few the business 
world who are seeing and thinking 
clearly today are not any means 
confined those with formal (class- 
room) economics training. But all 
those who are seeing and thinking 
clearly have had economics training. 
Self-directed education the explana- 
tion. true that those with good 
formal training have found self-di- 
rected education easier 
quently are often superior their 
ability diagnose complex situations 
and evaluate trends. 

3ut with without formal train- 
ing, the one virtue which character- 
izes business men having economics 
understanding the capacity and 
anv problem was ever fully 
comprehended explanation alone. 
Unless the explanation starts one 
thinking, thinking the whole problem 
through for one’s self, the problem 
will not understood. best will 
only memorized. The most gener- 
ally aecepted law, unless 
simultaneously learned and thought 
through, will have little more than ex- 
amination-passing value will not 
translatable the changing condi- 
tions everyday affairs. The busi- 
ness men who have achieved success 
the science practical economics 
are once thinkers 
students the masters. 


Can Economics Training Given 
Those Business? 


The problem continuing econom- 
training for those already estab- 
lished business grave and dif- 
ficult unexplored. Some 
would educate their children were 
there schools legal educational 
requirements. Likewise, 
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ness men will always remain students 
unfortunately, 
those who thus engage themselves 
too few much social 
quence, 

primitive society, must 
find some stimulant voluntary 
character which will promote econom- 
ies understanding among business men 
generally. This one the great 
imperatives the present. 

silly the idea may ap- 
pear some educators, this 
ment, come all, will get 
its driving and leadership from 
wholly new type chamber com- 
merce and trade association, volun- 
tary agencies business men, hardly 
perceptible but 
promise for the future. 


now holding some 


Business men, voluntary 
comprehend the advantages such 
society properly functioning. They 
must able distinguish minute 
detail not only the acts others, but 
their own well, which tend dis- 
rupt and stagnate this society 
which the enterprise system thrives. 
They must know, intimately, the pro- 
cesses which require nourishment and 
encouragement the benefits the 
system are widespread. 

this knowledge and 
standing which must brought 
business, not only the schools 
those who are preparing for business, 
but also leadership organizations 
those already business. Such 
the complicated and difficult responsi- 
bility before which can and 
should meet. 


Alexis Tocqueville, during his 
trip through America over century 
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ago, expressed philosophic thought 
characteristic our country, the vi- 
talization, expansion and propagation 
which not propaganda its odi- 
ous sense, but rather essential edu- 


chore: 
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“Each individual being the most com- 
petent judge his own interest, society 
must not push too far its solicitude for 
him, for fear that will end count- 
ing society and will load thus with 
task which incapable perform- 
ing.” 


ECONOMICS BASIS FOR BUSINESS TRAINING 


Brown 
ASSOCIATE PROFESSOR MARKETING AND ADVERTISING 


NORTHWESTERN UNIVERSITY, 


AND 


DIRECTOR MERCHANDISING AND RESEARCH, LORD AND THOMAS, CHICAGO 


BUSINESS requires two differ- 
ent kinds people its per- 

sonnel. First, needs those 
who carry routine operations. 
Typists are example. The ability 
purely mechanical ability which can 
acquired anyone without physi- 
eal defects after reasonable amount 
practice. course, some typists 
are much better than others, but gen- 
erally speaking typing routine 
operation and the salary which can 
commanded superior typist not 
much greater than that the person 
average ability. 

The second kind person needed 
business organization one who 
possesses executive talent. The essen- 
tial quality executive the abil- 
ity meet new situations and make 
sound decisions. typist not 
executive because her work becomes 
routine operation for which any other 
typist can quickly substituted. But 
typist becomes secretary, she 
must assume many duties which 
sent her with situations which she 
must use her own judgment from 
time time. the ability make 
sound judgments new situations 
that distinguishes the secretary from 


the typist and makes the former truly 
executive caliber. 

Analogies like that the typist 
and the seeretary can found all 
fields business. For example, no- 
tice the difference between 
keeper and accountant. good 
bookkeeper does his work quickly, 
curately and orderly fashion, but 
his work essentially routine work. 
day records financial data, 
perhaps makes postings account 
books which have been set ad- 
vance, that his contribution 
purely routine one. The accountant, 
the other hand, executive 
ber because must interpret the facts 
revealed bookkeeping figures and 
use his judgment make decisions 
and recommendations regarding the 
operation the business. Again, 
retail stores one can make sharp dis- 
tinction between the large number 
employees who carry routine sell- 
ing operations and those who must 
meet new situations like the buying 
and advertising decisions, with execu- 
tive judgment. 

The persons who perform routine 
tasks constitute the largest group nu- 
merically and represent particular 
problem company. Business de- 
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mands these people only that they 
train themselves enough some sort 
that they can carry their day-to-day 
tasks with minimum disturbance. 
Business also knows that this type 
help most plentiful and represents 
point which can keep its costs 
the lowest level. Furthermore, 
increasing amount the routine work 
offices and stores being taken 
over machines, which, like the ma- 
chines factories, have lessened the 
importance the individual routine 
worker. 

the other hand, one the most 
pressing problems any business 
that obtaining employees execu- 
tive caliber. obvious from pub- 
lished salary lists that firms place 
tremendous premium the executive 
talent needed the top. But, al- 
though generally less apparent, 
the minor managerial positions and 
supervisory jobs 
who are marked their executive 
ability. Though the prizes are not 
large, these positions command dis- 
tinctly larger salary than those which 
can filled trained routine work- 
ers. Furthermore, promotions 
business firm come primarily re- 
ward for demonstrated executive ca- 
pacity, even though the promotion 
may only from errand boy super- 
visor errand boys. 

What has all this with the 
need for basis for busi- 
ness training? this: all 
business activities were routine opera- 
tions, would quite sufficient for 
people entering business study only 
those subjects which train them 
carry tasks like typing and book- 
keeping more efficiently. But, far 


more important the business opera- 
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tion meeting the thousands 
situations which arise each organi- 
zation daily. Meeting these 
tions calls not only for 
ing the business but 
also for the general training essential 
for making executive judgments 
curate possible. 

the past, great deal 
sis has been placed upon the study 
secretarial training, accounting, retail 
administration and similar subjects, 
means developing executive 
talent. Today business coming 
realize more and more that the opera- 
broad and complex that not suf- 
ficient merely provide training 
higher level these compartments 
business activity. Business leaders 
recognize that the chief contribution 
training for executive positions 
that provided the capstone busi- 
ness operations namely, study 
our system and the part 
which every business organization and 
function plays it. 

look the world about us, 
readily see that the old idea 
the independence business unit 
gone. The notion that every com- 
pany represented little kingdom 
which the owner manager could set 
himself the boss and make 
sions regarding prices, wages, and 
production methods suit his own 
immediate personal ends 
holds true. Today see each busi- 
ness unit part vast complex 
structure whose job pro 
vide better products lower prices 
more people under conditions pre 
which return the employer 
the business reasonable share 
its income, under working conditions 
which are line with our general 


| 


standards. The great increase 
the intervention government into 
the new legal controls 
business, the rise consumer move- 
ment protect the consumer against 
sharp bargaining, fraud and misrepre- 
sentation are all indications the de- 

which the individual business 
has lost its independence and 
has become merely one unit great 
organization. 

The point view any business 
executive, therefore, must now become 
the point view one unit the 
economic system. His decisions must 
more and more made the light 
how our economic structure built 
and how changes from day day. 
study the economics prices 
and the economics labor now es- 
sential make sound decision 
garding the price product and 
the working conditions under which 
produced. 

Fortunately, the teaching eco- 
nomics has undergone many changes 
which make much more practical 
the business executive than has been 
the past. For some time economics 
was primarily matter philosophi- 
speculation vague abstractions 
process logical reasoning from 
too simple assumptions, many 
which were incompatible with the 
facts. The old-time economists spun 
gorgeous web theory. Today eco- 
nomists are paying more and more at- 
tention their assumptions and 
checking them with the facts. Today 
economics being taught terms 
our practical economic structure, rec- 
ognizing the conditions which made 
much the old the- 
oretical speculation. Today, for ex- 
ample, instead having merely 
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vague theory “elasticity de- 
mand,” economists have carried this 
idea into actual practice and are mak- 
ing measurements the net return 
business organization prices 
various levels, that workable prin- 
ciples are being developed. 

There has been another change 
the teaching economics addition 
that examining basic principles 
the light true conditions. The 
economist today gives great deal 
attention the development 
methods for using the facts any sit- 
and arriving specific solu- 
tion general problem. 
One example the development 
market research methods, whereby the 
tools for scientifically solving the 
broad marketing problems busi- 
ness organization have been developed. 
Economists using these same tech- 
niques have applied statistical meas- 
urements specific probloms with tho 
result that their principles take 
new vitality and ring true the facts 
our present economic organization. 
Our concept monopoly, for exam- 
ple, now grows out vast know- 
ledge facts about specific 
industries, and is, hence, highly 
conception. So, too, our un- 
the sentimental notions the 
first students the field, and based 
upon specific knowledge the oper- 
ations collective bargaining and 
other facets the labor picture. 

The student today is, indeed, 
fortunate. place the classical 
dogma receives training live, 
meaningful economics 
which does not neglect the cultural 
and social side, yet equips him for 
practical, useful role business—for 
position which may rise above 
routine labor executive capacities. 
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THE ECONOMICS TEACHING 
PROFESSOR EDUCATION, COLUMBIA UNIVERSITY 


HERE are two major aspects 

the problem the economics 

the teaching profession. One 
has with the economic problems 
faced the teacher, such the cost 
training, the rewards, and similar 
items. far more important aspect 
the effect this expenditure upon 
the social and economic welfare 
society. This article will comment 
very briefly some the more im- 
portant parts both these aspects 
the problem. 


every field that involves any ad- 
period training question al- 
ways arises regarding the desirable 
methods paying for this training. 
The general attitude most 
tions the world recent 
centuries has been that the individual 
responsible for his own training. 
Quite obviously such policy unduly 
favors the more fortunate members 
society. who born into 
family relatively large amount 
wealth, automatically acquires many 
advantages. the individual family 
must pay for the training necessary 
enter the professional fields, this 
condition further adds the advan- 
tages those already more fortunate. 

There has always been somewhat 
use language concerning 
this problem. Many people have 
stated that the student should pay for 
his own advanced 
training. course, what meant 
that the student’s family should fi- 
nance his advanced training since the 
student, except very rare cases, 


could evolved whereby each student 
would actually pay for his own 
tion, fair defense might made for 
such policy. seems 
difficult, however, defend the the 
sis that the provision one’s ad- 
vanced technical training should 
pend largely upon the ability his 
family pay for it. 

The expense advanced training 
for teachers large small depend- 
ing upon the point comparison. 
compared with the cost medical 
education, the cost training 
teacher has been relatively low. 
more recent years some the medi- 
cal schools have stated that from 
$10,000 $20,000 would desir- 
able amount for the purpose carry- 
ing adequately one’s professional 
studies the field medicine. The 
usual cost preparing teacher 
relatively small compared with any 
such sum this. the 
the expense becoming teacher 
compared with the amount that 
could saved the ordinary indus- 
trial worker even the ordinary 
farmer, would probably sub 
stantial. 


The cost preparing teach 
might not more than $1,000 
$2,000. many cases, course, 
could less than this sum. But even 
$25 $35-a-week wage indus 
trial worker, seems like very large 
amount. And, this industrial work- 
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ices for his family and putting 
something aside for security, even the 
sum $1,000 massive for- 
tune for him accumulate for the 
technical training son daugh- 
ter. The net result, course, has 
been that thousands and tens thou- 
sands young people have had 
struggle themselves get the required 
training order enter the teaching 
unfair everyone concerned. The 
competent student may able 
make living and study the same 
time. However, the long run the 
wise society would make provision for 
taking over much this actual bur- 
den the cost education. 

Most states are rapidly moving 
the point requiring three even 
four years preparation above the 
secondary school for teaching the 
elementary school. Four years’ train- 
ing has already become the accepted 
minimum requirement for secondary 
school teaching, and some states are 
beginning require additional 
year. The cost this training 
normal cases not likely less 
than from $1,000 $2,000. This 
certainly going prove barrier 
many individuals unless definite 
steps are taken meet this part 
the cost from public funds. course, 
historically has been true that nor- 
mal and teachers colleges have 
been among the lowest cost institu- 
tions the land. has been possible 
attend many these institutions 
for little $200 $300 year. 

general, however, one may say 
that the length the training period 
for teaching expanding, and the 
cost getting larger; which means 
that many individuals will denied 
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the opportunity enter this field un- 
less definite social steps are taken 
deal with the problem. 

There has been much literature 
recent years dealing with the problem 
teachers’ salaries, retirement and 
similar items. The studies the Na- 
tional Education Association have 
made available the detailed distribu- 
tion teachers’ salaries this coun- 
try. The average salary all teach- 
ers this country approximately 
$1,300. This average, course, covers 
very great variation. Salaries range 
from low $200 $300 some 
the more backward 
stricken rural communities, 
$3,000, $4,000 and $5,000 some 
the larger and wealthier cities. 
the average one might say that sal- 
ary range from $500 $1,000 
the smaller country schools would 
the normal expectancy. the smaller 
towns and villages salaries normally 
would range from $700 $800 
$1,600 $1,800. the smaller 
cities salaries might well range from 
the larger cities and the wealthier 
suburban districts salaries might 
range from $1,200 $1,500 
$4,000 $5,000. The normal ex- 
pectation would find high school 
teachers’ salaries from per 
cent higher than elementary school 
teachers’ salaries. There are, 
course, many school systems that have 
unified salary schedule for people 
the same training and experience, 
regardless the place teaching. 

Problems teachers’ retirement 
and pension systems have drawn 
great deal attention recent years. 
substantial fraction all the teach- 
ers the country have been brought 
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under some type retirement system. 
The most usual procedure for the 
teacher contribute percentage 
her salary, probably from per 
cent. Sometimes this contribution 
matched the state the city and 
the retirement fund built up. The 
usual assumption that teacher 
spends her normal working life the 
the retirement pay will be, 
roughly, from one-half two-thirds 
the pay received during the latter part 
the working period. 

teachers have had relatively large 
amount economic security, both 
getting their pay and employment. 
compared ideal situation, 
however, teachers are still far from 
secure. Many the teaching posi- 
tions are filled special arrange- 
ments with the school authorities 
rather than merit. And all too 
many cases the teacher not free 
deal with subject material she sees 
fit. The above, course, only 
most generalized statement the 
broad economic position the teach- 
ing profession. 


The most important part the eco- 
the teaching profession 
deals with the effect the provisions 
for education upon the total economic 
welfare country. The recent 
studies carried for the Educa- 
tional Policies Commission show most 
clearly that the teaching profession 
does have very profound effect upon 
the general level the economic wel- 
fare country. all teachers and 
all instruction were withdrawn from 
our own country, any advanced in- 
dustrial country, any single genera- 
tion, there would drastic fall 
the efficiency with which the economic 
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life that country operated. 
might well argued, then, that the 
teaching profession occupies 
tion essential the continued growth 
and expansion our life. 
course, readily admitted that 
many other factors also such 
position. any one them were 
eliminated from the picture, 
the results would lower- 
ing the economic efficiency our 
society. But the fact remains that the 
teaching profession one the neces- 
sary elements well-functioning 
industrialized society. 

The provisions for education have 
much with the distribution 
the earned income large groups 
workers. For instance, education 
provided only very limited 
amounts and only very few indi- 
viduals, the possession that educa- 
tion may very well great 
nomic advantage the individual. 
other words, only few hun- 
dred individuals were trained each 
year the field medicine, for ex- 
ample, those few hundred individuals 
would gain enormous personal 
advantage. the other hand, 
larger and larger numbers per- 
sons are trained that field, the rela- 
tive advantage any one individual 
becomes less and less. This process 
should extended until the individ- 
ual gets particular advantage from 
having the education. Society should 
pay the bill and provide the number 
trained persons needed, return 
for which society would get the ad- 
vantage larger production and low- 
prices. have here, then, gen- 
eralized way determine the approx- 
imate number persons who should 
trained for various occupational 


groups. 
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Pigou his Economics Welfare, 
many years ago, society should con- 
tinue training particular field un- 
til the returns become approximately 
equal different fields for persons 
about the same grade ability. This 
would mean that education could be- 
come very powerful factor bring- 
ing about more nearly equal distrib- 
ution the earned income soci- 
ety. Society, then, should inter- 
ested training such number 
teachers that adequate number 
persons could trained for every 
other occupation. 

The economics the teaching pro- 
fession would not only affect the dis- 
tribution our income, but would 
also very greatly affect the total in- 
come our society. Perhaps the 
most important single economic effect 
the teaching profession should 
greatly increase the total income 
our society. know general that 
trained workers produce larger out- 
put than untrained ones. The best 
figures have for the United States 
seem that the trained worker 
produces almost twice much the 
untrained one. long this situa- 
tion exists perfectly clear that 
society should provide more and more 
teachers. matter fact, society 
should continue provide teachers 
until practically everyone has been 
trained; else until there rela- 


tively small difference output be- 
tween the trained and untrained per- 
son. might well say that the 
basic economics the teaching pro- 
fession the fact that the profession 
still adding greatly the total 
wealth the country. 

There are few communities the 
United States that are rapidly ap- 
proaching the stage where they will 
provide for the training every in- 
dividual that community. 
should look forward the time when 
every community will have set 
comprehensive occupational planning 
body and have made specific plans for 
training every individual the com- 
munity. Not until this done will 
fully capitalizing upon the eco- 
potentialities the teaching 
profession. 

summary, then, would say 
that there are group economic 
problems important the extension 
training the teaching profession. 
The most important prob- 
lems the teaching profession have 
with the possibility bringing 
about better distribution the total 
earned income our society, and the 
fact that adequate number 
people the teaching profession will 
greatly increase the total output 
goods and services our society. 
This latter point the basic and fun- 
damental problem underlying the eco- 
the teaching profession. 
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OBJECTIVE EXAMINATIONS THE COURSE 
THE PRINCIPLES ECONOMICS 


ASSOCIATE PROFESSOR ECONOMICS 
AND 


Joun 
ECONOMICS, 


INSTRUCTOR 


nesota extends over two quarter 
terms, each consisting ten weeks 
class sessions and one week for final 
examinations, and carries ten quarter 
credits. recent years approxi- 
mately 1,000 students have taken the 
course during the regular academic 
year. The course required for en- 
trance into all the junior sequences 
the School Business Administra- 
tion. Pre-legal students are required 
take it. The course required 
strongly recommended faculty ad- 
visers many other 
faculty for those desiring course 
economics.” About nine-tenths 
the students the course are sopho- 
mores the arts college (the course 
not open freshmen), large por- 
tion whom intend enter the 
School Business Administration 
upon completion two years pre- 
business work the arts college. Ele- 
mentary one-quarter courses intro- 
duction (economic his- 
tory and organization), money and 
banking, and are available 
freshmen. The latter two 
requisites for certain advanced courses 
economics and business administra- 
tion. some cases they are taken 
the student subsequent the fresh- 
man year. Somewhat less than one- 
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half the students entering the 
course Principles Economies 
have previously taken money and 
banking and about one-fourth have 
previously taken statistics. This 
ation and the entrance large and 
growing number students transfer- 
ring from other colleges and universi- 
ties various stages their progress 
toward graduation have resulted 
lack uniform background pre 
vious work economics. Many stu- 
dents the course Principles 
have had previous 
courses 

The students meet four times 
week the various sections which 
range from students size, 
and they attend lecture once week 
commodate the entire group. The 
only assigned reading the textbook, 
Garver and Hansen. The en- 
tire text assigned and covered the 
four meetings per week extending 
over the two quarters. The weekly 
lectures supplement and illustrate the 
particular being discussed 
the section meetings. The emphasis 
the course Principles Econom- 
ies the University Minnesota 
definitely upon rigorous 
analysis and the realistic and 
bearing theoretical principles 
practical problems. 


The grades the course which are 
determined the close each the 
two terms are based class recita- 
tion, several essay class quizzes each 
term, number assigned written 
problems involving arithmetic 
and graphs (on such subjects 
the combination the agents 
production, elasticity demand, and 
monopoly price), and two general ex- 
aminations the text and lectures 
given the entire group the course, 
consisting one-hour final exami- 
nation with 120 such questions. From 
per cent the questions are 
the multiple-choice type with few 
matching questions among them. The 
rest the questions are completions, 
despite difficulties encountered ap- 
praising the answers which indicate 
various degrees understanding, 
which for the most part are points 
where multiple-choice questions are 
difficult construct. The numerical 
averages for these objective general 
examinations are arranged from high 
low tally for the entire group 
the course arrive tentative let- 
ter grades (A, and the 
course. These letter equivalents are 
agreed upon conference the in- 
structors, taking into account the dis- 
tribution the numerical averages 
for the group the course and cer- 
tain absolute standards. Then each 
instructor, using such tentative letter 
grades basis and taking into ac- 
count other work mentioned above, 
determines the final letter grade for 
each his students. The considera- 
tion class work may involve changes 
the tentative grades other than 
border-line cases. other words, 


class recitations, class quizzes, and 
problems are important the deter- 
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mination grades. Hence the meth- 
followed the University Min- 
nesota determining grades the 
basic Principles Economics course 
combines element uniformity 
for all sections using the same text- 
book with element individual 
judgment the part the instructor 
who alone can properly appraise cer- 
tain phases the student’s work. 


Analysis Representative Objective- 
Type Examination Questions 


analysis was made certain 
objective questions the mid-quar- 
ter examination given November, 
1938, the 535 students enrolled 
the first term the Principles 
course. Limitations 
time and space necessitated the 
tion representative sample 
items from the sixty items which con- 
stituted the examination. The ques- 
tions selected for analysis together 


with the correct answers are given be- 
low. 


(6) The total money income the 
people the United States was 
about: (1) million 1932; (2) 
$40 billion 1929; (3) $65 billion 
1932; (4) $40 billion 1936; 
(5) $650 million 1936; (6) $80 
billion 

Income produced minus income 
consumed equals: (1) the mone- 
tary value the work self-em- 
performed individuals for them- 
selves for their families; (2) 
the portion the national income 
expended replacement the 
existing stock capital goods; (3) 
money income minus real income; 
(4) the portion the national in- 
come expended nondurable con- 
sumers’ goods and services; (5) 
real income minus money income; 
(6) the portion the national 
income expended durable con- 
sumers’ goods; (7) net additions 
and deductions from capital accu- 
mulations. 


| 
xe 
| 
| 
| 
ees 
4 


380 EDUCATION FOR FEBRUARY, 1939 


(6) Differential costs between various 
competing firms: (1) tend ap- 
pear because the pressure 
competitive and price making 
forces; (2) arise only equilibri- 
situations; (3) are never due 
combination favorable cir- 
stances accidental tempo- 
rary character; (4) vitiate the 
principle that variable agents will 
employed the point where 
marginal unit cost equals selling 
price; (5) arise only under static 
(6) are due the 
failure instantaneous adjust- 
ments the changed conditions 
continually arising highly dy- 
namic society. 

(4) The nature supply such that: 
(1) the marginal increment 
supply necessarily furnished 
one seller; (2) final determination 
retail prices lies solely the 
hands the sellers; (3) supply 
refers the prices which deal- 
ers would offer stocks goods not 
already their possession; (4) 
reservation prices are largely esti- 
mates the part the seller 
the prices the market will pay for 
the goods; (5) reservation prices 
are rarely changed modern com- 
petitive markets; (6) the princi- 
ples price applicable supply 
without reservation are unimpor- 
tant analysis actual 
prices. 

(2) demand decreases and supply 
remains the same: (1)supply re- 
served; (2) price will fall less 
supply reserved than supply 
(3) price will rise 
the point where quantity de- 
manded equals quantity supplied 
(4) supply (5) 
there will change quan- 
tity supplied supply reserved 
(6) there will change 
quantity demanded supply 
reserved. 

(6) rational consumer distributes 
his purchasing power among the 
various commodities 
such way that: (1) the mar- 
ginal utility money him be- 
comes zero; (2) the marginal util- 
ties are absolutely equal; (3) the 
marginal utilities him are the 
same for all other buyers; (4) 
the total utilities are absolutely 
equal; (5) the marginal utility 
money him the same for 
all other buyers; (6) the margi- 
nal utilities are equal relative 
the prices pays. 


Three groups students 
chosen the basis their showing 
the mid-quarter examination 
whole—the fifty students who 
lowest, the fifty students whose grades 
were about the median, and the fifty 
students who scored highest. tabp- 
lation the number and the percent- 
age students each the three 
groups who answered each the ques- 
tions correctly clearly indicates that 
the items discriminate between the 
three groups Without 
exception, the number 
answers the highest group was 
greater than that the middle group, 
and the number correct answers 
the middle group was greater than 
that the lowest group. 

Although the number 
answers the highest group was 
greater than that the middle group, 
and the number correct answers 
the middle group greater than that 
the lowest group, the question may 
raised properly whether the dif- 
ferences the performance the 
three groups upon the items are sig- 
nificant. likely that the differ- 
ences performance are due 
chance, rather than differences 
knowledge among the three groups 
application the for- 
mulae devised test the significance 
estimates from small samples shows 
that the differences the perform- 
ance the three groups upon the 
items are due not chance but sig- 
nificant differences knowledge 
among the three groups students. 

important sense our 
dure begs the question the val- 
idity the objectivetype exami- 
nation question. The three groups 
students were chosen the basis 


For profiles good item, poor item, and useless item, see Truman Kelley 


and 


rey, and Measurements the Social New York, 1934, pp. 141-7. 
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their showing the mid-quarter ex- 
amination whole. Our procedure 
has shown, therefore, not that the rep- 
resentative items selected for analysis 
discriminate among students the 
basis their knowledge Principles 
Economics general, but that the 
selected for analysis discrimi- 
nate among students the basis 
their knowledge Principles 
manifested the showing 
the students the mid-quarter ex- 
amination whole. have ample 
evidence, however, that the showing 
students the objective examinations 
corresponds very closely their show- 
ing class work, problem work, and 
quizzes given the various sec- 
tions. conclude, therefore, that 
the objective examinations clearly and 
significantly discriminate among stu- 
dents the basis their knowledge 
Principles Economics the 
course presented the University 
Minnesota. 


Conclusions 


The case for the use carefully 
prepared objective examinations does 


not any means rest upon grounds 
administrative expediency alone. 
The objective examination ex- 
cellent test exact information. The 
fine discriminations many the 
multiple-choice questions and match- 
ing questions permit the measurement 
understanding well retention 
information. The use 
the objective examination makes pos- 
sible more complete and adequate cov- 
erage the material the course 
than was ever possible with the essay 
examinations former day. the 
same time certain limitations and 
dangers connection with the use 
objective examinations must not 
forgotten. Great care must taken 
the preparation the 
type questions make them clear and 
unambiguous. Skill clear, coher- 
ent, and cogent expression will seri- 
ously impaired the exclusive use 
the objective examination. care- 
ful combination objective examina- 
tions with essay class quizzes, class 
recitations, and problem work affords 
the best results. 
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SUPPOSE the most nearly uni- 
versal objective all teaching 

the development certain mental 
characteristics the student. These 
characteristics may best summar- 
ized, perhaps, such terms 
“awareness,” “open-mindedness,” 
“skepticism,” 
tion.” Let hasten add, how- 
ever, that these characteristics can 
developed only relation specific, 
factual information. some one 
has aptly said, “You cannot reason 
vacuum.” 

the extent that the two thoughts 
expressed the preceding paragraph 
are true, the most general objective 
the teaching economics becomes the 
development awareness, open-mind- 
edness, curiosity, skepticism, and dis- 
crimination the mind the stu- 
dent concerning the facts economic 
life and relationships. this end 
degree mastery such things 
precise terminology, methods meas- 
urement and comparison economic 
phenomena, and some, least, the 
multitudinous facts physical, tech- 
nological, legal, psychological that 
constitute our socio-economic 
ronment. With the development 


these attitudes and the attainment 
the use these tools, the basic 
purpose training economics 
accomplished, regardless the ex- 
tent which the student puts his 
knowledge work business, 
governmént affairs, teaching, 


uses his own cultural enjoyment, 

There are, however, some 
objectives connected with the teaching 
economics. These are sufficiently 
diverse suggest different 
types training economics, 
Perhaps will helpful, this 
nection, consider students 
based upon the use they hope make 
their training. The 
scheme may serve this purpose: 
Classification Students Econom- 

ics Expected Use Acquired 

Training 
Use 
1.1 Business 


1.11 Administrators 

1.12 Technicians 
1.121 Accountants 
1.122 Statisticians 
1.123 Ana- 

lysts 
1.2 Government 

1.21 Administrators 

1.22 Legislators 

1.23 Technicians 
1.231 Accountants 
1.232 Statisticians 
1.233 

lysts 
1.3 Teaching 

1.31 the Secondary and 
Junior College Level 

1.32 the Senior College 
Level 

1.33 the Graduate Level 


Non-vocational Use 
2.1 Cultured Laymen 
2.2 Socio-economic Theorists 
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Probably the objectives training 
for vocations are more definite and 
than those non-vocational 
training. the training 
and statisticians, skill 
the use recognized techniques 
important educational objective 
so, also, discrimination the choice 
the proper technique use spe- 
instances. For use teaching 
the undergraduate level desir- 
able that the student acquire or- 
ganized understanding the prin- 
ciples involved together 
with large amount selected fac- 
tual material for illustrating, demon- 
strating, and vivifying 
ciples. 

perhaps, between the important objec- 
tives reached training for bus- 
iness and for government service. 
business the profit motive gives 
people, almost intuitively, criteria 
which base judgments and form 
decisions. government enterprises, 
the other hand, the administrator 
not likely have clear guide 
action. might well have been 


given special training, therefore, 
the possibilities and pitfalls deter- 
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mining social value any other than 
the price-profit method; particularly, 
perhaps, the pitfalls. Perhaps, too, 
something should undertaken 
velop him fervor for social pro- 
gress and justice that will keep him 
active well intelligent per- 
forming his public tasks; but this, 
course, outside the field econom- 
per se. 

terest lies especially one vocational 
use—preparation for teaching the 
graduate level—and the non-voca- 
tional uses. literate electorate holds 
out some hope for democracy; 
tured citizens are the raw material 
for socio-economic theo- 
rists—whether amateurs like Ricardo 
and Henry George, professionals 
like and Alfred Mar- 
are the leaven intellectual 
progress. the teaching econom- 
ics could realize the objectives 
modicum economic literacy for all 
college graduates, handful laymen 
cultured the sciences, and 
one thoroughly competent theorist 
generation, would highly 
cessful. 
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BOOK REVIEWS 


Psychology Child Behavior. 
Arne Jensen. New York. Prentice- 
Hall. 1938. Pages xxi, 664. $3.08. 


may predicted that this attractive 
volume will speedily attain popularity, 
collateral reading lists for certain courses 
psychology and education. fact, the 
work affords some measure opportunity 
for the orientation students within the 
mentioned. 


The author’s purpose writing the 
book, set forth the preface, was the 
evaluating, and organizing 
what appeared relevant and service- 
able material order that might 
presented terms comprehensible the 
student. Throughout the nineteen chap- 
ters this presentation manifestly eclec- 
tic. The child held superior 
any particularistic trend and the goal en- 
visaged understanding child na- 
ture, rather than attempted interpre- 
tation child nature conformity with 
some psychological theory creed. 


The book divided into five parts. The 
first, entitled “Introduction,” contains 
three chapters, “The Scope Child Psy- 
chology,” “Child Study Retrospect,” and 
“Purposes and Processes Child Psychol- 
ogy.” Part II, “The Child Organ- 
ism,” stresses the biological aspect, while 
Part “The Child Social Being,” 
presents the developing individual his 
group setting. Part deals with “Prin- 
ciples Child Guidance” and Part with 
“Problems and Conclusions.” 


Questions arranged three groups are 
offered the close each chapter. The 
questions the first group are the 
material the particular chapter, those 
the second are selected references 
given also the close each chapter, 
while the questions the third are gen- 
eral type. 

The titles making the references 
the end the volume include 

Books strictly within the field 
child psychology. 

Books fields related child psy- 
chology. 

Books general psychology. 


Selections from psychological 
jects periodical literature. 

Elementary teachers and 
workers will read this treatise with 


Crooked Personalities Childhood and 
Appleton-Century Company, New 
1938. 215 pages. $2.00. 

This book deals with current 
cal methods treatment nervous 
difficult children. Dr. Cattell, 
psychotherapist the school 
cal clinie Leicester (England) and 
research associate Columbia 
sity, has aimed write this book for 
layman and present and 
practical way the underlying theories 
psychotherapy. The author 
point that the disorders 
that ripen into the grave and serious per 
sonality maladjustments adult life, 
Cattell first gives overview the 
follows this with number 
dealing with the contributions 
therapy made such men 
Jung, and Adler. these chapters may 
found such partial explanations 
those curious current 
the ego, the id, the 
the persona, and anima. After this 
and many readers will 
unnecessary and baffling, the author 
proach the child and his problema 
splendid chapter the work the 
clinic follows. The place 
child the family and the social 
next considered. Problems 
the origin maladjustments, and 
tal hygiene are considered, 
out, the author illustrates his points 
some very splendid case histories 
from his clinical experience. 

The volume highly tinged with 
hue the psychoanalytic school but 
nevertheless, both timely and 
Cattell writes clearly, lucidly and 
rare departure the field 
York University. 
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